


 
 
 
 
 
 
 
 
 

 



 
 
 
 
 
 
 
 
 

 

LIVE WORK GROW  
 
 
Market Street brings original 
insights and clarity to the 
evaluation and revitalization of 
the places where people live, 
work, and grow. Through 
honest and informed 
assessments, 
Market Street can equip you 
with the tools to create 
meaningful change.  Our 
solutions merge our experience 
and expertise with the 
economic and social realities of 
our clients.  Market 
Street’s community clients are 
successful at creating stronger 
programs, increasing 
operational budgets, and 
creating new quality jobs that 
improve the quality of life in 
their communities. 
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PROJECT OVERVIEW 
This Education and Workforce Development Action Plan is the final phase of an effort 
that assessed K-12 Education, North Carolina Research Campus (NCRC) and Existing 
Business Needs, and the Regional Workforce.  It addresses the need for a radical 
transformation of the educational and workforce development systems in Cabarrus 
and Rowan Counties.  The community’s leadership understands the importance 
establishing a plan for residents, both young and old, to participate in career 
opportunities offered by the NCRC, healthcare, motorsports, hospitality, logistics, and 
other business sectors.  The Action Plan is based on the findings of the Assessments, 
NCRC Economic Impact Analysis, the SWOT Analysis, community input, and other 
local research.  The following is a brief description of the stages of this process:  
 

1. K-12 Assessment: This in-depth assessment provided an understanding of 
the strengths, weaknesses, and barriers facing the area’s three public school 
systems: Cabarrus County Schools, Rowan-Salisbury Schools, and Kannapolis 
City Schools.  The assessment defined efforts to address these issues within 
the school systems and by community groups. 

 
2. NCRC & Existing Business Needs Assessment:  This assessment supplied 

a better understanding of the types of positions that are likely to be available 
at the both the NCRC and existing businesses, including the skills they will 
require.  In addition to research/laboratory jobs, this assessment covered 
entry-level, technical, and administrative jobs that may not require a two-year 
or higher degree. 

 
3. Regional Workforce Assessment:  Job opportunities related to NCRC and 

the future expansion of existing businesses will attract workers from across 
the region (defined here as Cabarrus and Rowan Counties).  This assessment 
examined the preparedness of the current workforce for the types of positions 
expected, both at the NCRC and with existing businesses. 

 
4. Action Plan: The Cabarrus and Rowan County Education and Workforce 

Development Action Plan provides specific recommendations to address the 
priority issues identified in the previous research components, in relation to 
Pre-K-12, higher education, and workforce development.  This plan 
incorporates examples of model programs from other communities that have 
successfully dealt with similar issues. 

 
This process will provide partners in Cabarrus and Rowan Counties with an Action 
Plan focused on the Counties’ most pressing educational and workforce development 
challenges and opportunities, including key projects, action steps, and 
implementation guidelines necessary to achieve success.   
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STEERING COMMITTEE 
The Steering Committee was established at the beginning of the Education and 
Workforce Development Action Plan process to provide guidance and leadership.  The 
Committee represents a broad group of community and business leaders.  It has 
been responsible for reviewing project deliverables, providing feedback, and guiding 
the development of the Action Plan.  The following individuals are the members of 
the Steering Committee: 
 
Committee Co-Chairs 
John Cox  
Cabarrus Regional 
Chamber of Commerce 
 
Robert Wright  
Rowan County Chamber 
of Commerce 
 
Committee Members 
Dr. Walter Hart  
Rowan-Salisbury Schools 
 
Dr. Jo Anne Byerly  
Kannapolis City Schools 
 
Dr. Barry Shepherd  
Cabarrus County Schools 
 
Tim Foley  
Rowan Cabarrus 
Community College 
 
Dr. Dianne Snyder  
Cabarrus College of 
Health Sciences 
 
Mike Legg  
City of Kannapolis 
 
Richard Perkins 
Rowan Business Alliance
  
Gayle Deal 
Carolina’s Medical 
Center - Northeast 

 
Joseph Squires 
Habitat for Humanity 
ReStore 
 
Terry Coomes 
Independent Tribune 
 
Joe Summers 
Cannon Memorial 
YMCA 
 
Robert Van Geons 
Salisbury-Rowan 
Economic Development 
Commission 
 
Michael Hunsuck 
NC Employment Security 
Commission 
 
Jeanie Moore  
Rowan Cabarrus 
Community College 
 
Stacey Richards  
Junior Achievement 
 
Patti Zenker 
Schneider Electric  
 
Heidi Whitesell  
Rowan Business Alliance 
 
Ellen Boyd 
Kannapolis City Schools 

 
Dr. Darise Caldwell 
Presbyterian Novant 
Medical Group 
 
Louise Wooten  
Rowan Partners for 
Education 
 
Vicky Sleusser 
Communities In Schools 
 
Bob VanGorden 
bvg Consulting 
 
Elizabeth Cook 
Salisbury Post 
 
Kathy Nelson 
Charlotte Business 
Journal 
 
David Hollars  
Centralina Workforce 
Development Board 
 
Jamie Morgan 
Salisbury-Rowan YMCA 
 
Marylaurel Wilks  
Lowes Motor Speedway 
 
Freda Reichmeider  
Castle & Cooke North 
Carolina, LLC 
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Executive Summary 
Market Street Services, conducted K-12, NCRC & Existing Business Needs, and Regional 
Workforce Assessments, and identified a serious workforce crisis facing Cabarrus and 
Rowan Counties.  As existing businesses, the NCRC, and other organizations have 
identified, finding quality workers with the education and skills to be successful is 
one of their greatest challenges.  If “business as usual” continues and the education 
levels and professional skills of the workforce do not radically improve, the current 
and future careers available in the Counties will be beyond the reach of current 
residents.  In addition, the Counties will not be able to attract the many new potential 
residents that are coming to the region. 
 
Market Street’s analysis identified the economic and job opportunities of the NCRC 
and the critical needs of existing business.  A brief summary of these opportunities 
are as follows: 
 
 Total job impacts of the NCRC by 2032 will create an estimated 13,616 jobs in 

Cabarrus and 4,520 jobs in Rowan counties. 
 Based on research conducted in the NCRC & Existing Business Needs 

Assessment, current and future employment needs in high growth sectors are 
as follows:  

 

Business Sector 
Near Term Needs BLS Centralina 

Estimates 
NCRC Impact 

Analysis 
2008-2010 2004-2014 2008-2032 

Biotechnology 1,513 220 13,980 
Healthcare 769 8,020 2,246 
Hospitality 550 7,260 2,263 
Logistics 50 2,670 2,049 
Motorsports 79 1,260 ---- 
Retail 123 3,350 3,060 

Source: NCRC & Existing Business Needs Assessment, U.S. Bureau of Labor Statistics, and 
NCRC Impact Analysis 

 
Career opportunities in these sectors are increasingly available locally and throughout 
the Centralina Region.  The challenge is insuring that the local workforce has the 
education and skills required to compete for these opportunities. 
 
NCRC partners are searching locally for individuals with the education and skills 
needed for their research programs.  Currently, few local individuals have a master’s 
degree or Ph.D. to qualify for top positions in research.  Many existing companies are 
facing challenges in finding quality employees with appropriate education (high 
school diploma, associate degrees, or bachelor degrees) and/or skills (certificates or 
diplomas) to fill existing vacancies.  All companies and organizations want employees 
who have more than a high school diploma or GED.  As a result, these companies are 
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competing for local employees and recruiting people with the appropriate educational 
and skill levels from outside of Cabarrus and Rowan Counties.   
 
The lack of meaningful progress in meeting the needs of the NCRC and existing 
businesses will create major challenges.  Incremental progress and reactionary 
responses in Pre-K-16 education and workforce development will continue to delay 
opportunities for residents that want to be a part of the positive future of their 
communities.  Transformation of local Pre-K-16 education and workforce 
development systems in Cabarrus and Rowan Counties into the 21st Century is an 
urgent necessity.  This transformation would provide local residents, newcomers, and 
their families with the education and skills to compete with workers from other 
regions, states, and countries for high quality local careers.  
 
The creation of the NCRC has successfully challenged the old way of doing things 
and the old way of thinking.  The momentum is building everyday as proven by the 
decision by eight (soon to be ten) major universities to locate research programs on 
one campus.  In addition to the NCRC impact, the growing healthcare, motorsports, 
hospitality, and logistics sectors are adding high quality career opportunities in 
Cabarrus and Rowan Counties.  While manufacturing has lost jobs, today’s 
manufacturing jobs require increased educational and skill levels to be successful.  
The Counties have changed and are changing even faster; the usual education and 
workforce development methods will not work.  The levels of desired change to the 
systems cannot go to the “curriculum committee”. 
 
A great challenge is to change the local culture to place greater value on education 
and lifelong learning.  The Counties must transition from the “mill mentality” to 
Counties of “lifelong learners” whose residents are competitive and highly valued in 
the future economy.  Without this change in culture, the existing workforce will cede 
high quality local jobs to those from beyond Cabarrus and Rowan Counties.  Cultural 
change requires serious conversation with residents, new coalitions, and new 
collaborations.  This change cannot be forced it must be from the bottom up.  Trust 
and personal relationships are key factors. 
 
The Education and Workforce Development Action Plan provides the framework to 
transform Pre-K-16 and workforce development in the Counties to meet the demand 
of the 21st Century Economy.  It has taken other communities decades of work to 
overcome the numerous cultural, political, and social challenges required to become 
leaders in learning for all residents of their communities.  Cabarrus and Rowan 
Counties do not have the luxury of time.  Significant action must be taken now.  This 
is a truly unique opportunity for Cabarrus and Rowan Counties to rapidly transform 
themselves into 21st Century communities with a great workforce and schools.  This 
opportunity will not come again.  The physical presence of the NCRC is 
overwhelming.  The opportunities that it brings are beyond most people’s 
imagination.  That presence with other strong career growth engines in the region 
provides a single opportunity to create world-class Counties. 
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Framing the Crisis 
Through the K-12 Assessment, NCRC & Existing Business Needs Assessment, and 
Regional Workforce Assessment, the components of the workforce crisis facing the 
Counties were defined.  Each report contains findings that emphasize the historical 
attitude of  “business as usual” is preventing the local Pre-K-16 education and 
workforce development systems from providing the resources necessary to create a 
21st Century workforce in the Counties.  The exclusive use of traditional approaches is 
holding back the Counties from taking advantage of the unique opportunity that is 
before them to create 21st Century Pre-K-16 educational systems.   
 
The key discoveries from the research highlight the systemic challenges to be 
overcome to dramatically revitalize and increase the competitiveness of the areas 
workforce.  The findings from each assessment are as follows: 
 
K-12 Assessment 
Cabarrus County Schools, Kannapolis City Schools, and Rowan-Salisbury Schools 
must meet the challenges of preparing the 21st Century workforce and establishing 
21st Century schools head-on.  During interviews and focus groups, administrators, 
teachers, students, and parents shared the need for increased effort and resources to 
provide local students the opportunity to have a world-class 21st Century education.  
With the arrival of the NCRC and the demands of existing local advanced technology 
industries, there is a greater emphasis on insuring that the future workforce can 
actively participate in opportunities today and in the future. 
 
The key findings of the K-12 Assessment are: 
 
 Improvement in student performance and increasing graduation rates must 

be made.  
 There is a low percentage of 4-year and higher degreed adults in the 

Counties. 
 Directed-and strategic new funding is needed to establish a world-class 21st 

Century education system.  This includes technology, training, equipment, 
and facilities. 

 Teacher recruitment and retention strategies need to be enhanced to make 
teaching in Cabarrus, Kannapolis, and Rowan-Salisbury attractive.  

 After-school programming needs to expand capacity and to increase 
alignment with classroom curricula.  

 The lack of basic and professional skills was highlighted as the biggest 
challenge students face in advancing to higher education or entering the 
workplace. 

 Past efforts have had marginal success and more concerted efforts are needed 
to support entire schools and feeder systems to be “Smart” or 21st Century. 

 New facilities construction and existing facilities renovation is needed.  
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 Career counseling, awareness, and education are needed for students, 
teachers, and parents. 

 Improved local and neighborhood communication is necessary to make the 
public aware of both opportunities and needs. 

 
NCRC & Existing Business Needs Assessment 
As this document has clearly pointed out, the crisis is already here.  Hundreds of jobs 
are open in Cabarrus and Rowan Counties today.  The addition of thousands of new 
positions in the next few years will only exacerbate the problem.  The current 
workforce must be retrained and the young people now in school must be challenged 
to achieve greater educational attainment.   
 
The key findings of the NCRC & Existing Business Needs Assessment are: 
 
 There are over 2,000 jobs coming online at the NCRC and existing 

businesses in the next 24 months.   
 The opportunity for local residents to compete for jobs on the NCRC is 

available, but they need the appropriate education now, while the window of 
opportunity is open.   

 Based on the NCRC Economic Impact Analysis and U.S. Department of Labor 
Occupation Projections, many more employment opportunities are coming to 
Cabarrus and Rowan Counties.   

 There will be increased competition for skilled labor in all sectors.   
 Lack of depth in local talent and skilled labor is forcing the NCRC and 

existing businesses to hire employees from outside of Cabarrus and Rowan 
Counties. 

 The local culture of not valuing education needs serious attention in both 
Counties for each to increase the number of residents that can be employed 
at the NCRC and existing businesses.   

 Throughout the community input process, participants reiterated a 
minimum of a high school diploma or GED and basic soft skills education is 
be required to be competitive in today’s and tomorrow’s job market.   

 
Regional Workforce Assessment 
Cabarrus and Rowan Counties face significant challenges in preparing their current 
workforce to meet the needs of current and future employment opportunities.  The 
research in this report adds to the findings in the K-12 Assessment and NCRC & 
Existing Business Needs Assessment.   
 
The key realities of the Regional Workforce Assessment are: 
 
 Significant skill gaps exist between the capacity of the current workforce and 

current employment opportunities in biotechnology, healthcare, hospitality, 
and motorsports.   
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 The demand for skilled workers has increased dramatically, while capacity to 
provide education and training for these positions is growing very slowly.  

 A significant improvement in higher educational achievement by the 
workforce is critical.  

 Expanding and creating new continuing education programs is crucial.  
 Currently, there is very limited local capacity to provide bachelor’s degrees or 

master’s level programs.   
 Cabarrus and Rowan Counties have to radically increase their pace of 

education and workforce development to ensure that residents have the 
opportunity to participate in the transformation of their Counties.   

 
Even with all the effort that followed the closing of Pillowtex and the new programs 
created, the Counties have not dramatically increased the educational attainment 
levels of their residents, ages 25 and older, from 1990-2006.  As highlighted in the 
Regional Workforce Assessment, in 1990, 11 percent of residents in Rowan County had 
a bachelor’s or higher degree versus 14 percent in 2006: a 3 percent increase over 16 
years.  Twelve percent of Cabarrus residents in 1990 had bachelors or higher degree 
versus 22 percent in 2006: a 10 percent increase over 16 years, growth which may be 
partially attributed to in-migration from Charlotte-Mecklenburg.  This slow, 
incremental change has put the Counties’ workforce at a disadvantage against 
communities with whom it is now competing. 
 
Comparison Communities 
The Counties were far behind other biotechnology and life sciences communities in 
North Carolina, Maryland, and Minnesota.  The Regional Workforce Assessment 
identifies that: 

• High school graduate intentions for further education are lower. 
o 48 percent and 40 percent in Cabarrus and Rowan Counties of their 

students plan to attend a 4-year institution compared to 65 percent, 
62 percent, and 52 percent in Wake, Durham, and Orange Counties. 

• Educational attainment is far behind. 
o The Counties lag behind other biotechnology communities by an 

average of 25 percentage points for people age 25 and older with a 
bachelor’s degree or higher. 

• Higher education access is more limited. 
o The Counties do not have affordable public universities offering 4-

year or graduate degrees while each comparison community has at 
least one.  The closest is UNC Charlotte. 

• Percentage of people without a high school diploma is greater. 
o 16 percent of Cabarrus and 23 percent of Rowan County residents do 

not have a high school diploma compared to 15 percent in Durham, 11 
percent in Orange, 10 percent in Wake, 8 percent in Montgomery, 
and 7 percent in Olmstead Counties. 
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Community Input 
Community Input was received throughout the Assessments that provided 
stakeholders and the public an opportunity to share their comments, ideas, 
suggestions, and recommendations regarding education and workforce development 
in Cabarrus and Rowan Counties.  Market Street conducted over 35 individual 
interviews, facilitated 10 focus groups with over 120 participants, and conducted an 
online survey with over 450 responses

Below is a summary of “Top Issues” from community input participants 

.  Participants included community and 
business leaders, including those involved in private businesses, regional 
organizations, public school systems, higher education, elected government 
positions, charitable organizations, and other entities.  The online survey was open to 
the public.   
 

• Low value of education still strong in communities 
• Change in culture – technology is so important and we are so behind 
• Lack of funding to carry out needed changes in the school systems 
• The school systems ‘biggest’ challenges are lack of equipment and 

professional development to integrate technology in the 
classroom/curriculum and quality facilities 

• Training teachers to make instruction relevant 
• Strategic alliances are needed between schools, non-profits and businesses to 

provide opportunities for youth and adults 
• Skills of the current workforce needs upgrading, many in the existing 

workforce do not have in demand skills 
• Lack of customer service and soft skills for entry-level positions, especially in 

retail and hospitality 
• Entry-level positions require a minimum of a high school diploma or GED. 
• Workers willing to learn, adapt to the company’s culture, and are committed 

are most in demand  
 
Participants in the K-12 Assessment online survey highlighted the following as the top 
four challenges facing the public school systems 

1. Retaining & recruiting quality teachers; 
2. Funding available for facilities and other capital expenditures; 
3. Funding available for technology; and 
4. Funding available for salaries and professional development training. 

 
A few comments from community input participants are as follows:  

 
“I think American students are falling further behind other countries in the acquisition of 
math and science skills. I also think reading and writing have suffered due to less time spent 
doing either--I am surprised sometimes at lack of basic English skills. There also doesn't 
seem to be many opportunities to connect with post-grad job opportunities unless assisted by 
family and friends.” 
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“If we do not change the way we do business, the world is going to leave us (our school 
system) behind.  If teachers are not allowed to change the way they instruct, they are going 
to lose their students.  We have to infuse all kinds of technologies into education to gain the 
attention and interest of the students and give them tools to compete in this ever-changing 
world.” 
 
“Industry does not want to hire race fans.  It wants qualified professionals with some 
knowledge of the industry.  The community college system has been able to help provide 
training.  Belmont Abbey College, Winston Salem State have programs in motorsports 
management; RCCC has a program in motorsports technology management. UNC 
Greensboro has a Motorsports and Automotive Engineering program.” 

 
“For businesses in hospitality, security services, etc. there is a lot of turnover.  From their 
perspective, finding people with ethics, soft skills, and commitment is a problem.  One 
person has resorted to advertising in the Charlotte and Raleigh newspapers, which is very 
expensive.”  
 
“Key problem:  quality employees are used to making $18+/hr; they want to find 
comparable employment in the community that frankly is now only found overseas.” 
 
“These $8-$12/hr jobs have high turnover because it is too easy to get government 
assistance.  Applicants that honestly want a job and are willing to work their way up are 
rare.” 

 
Additional feedback and quotes from focus groups, interviews, and the online survey 
is included in the Action Plan and is distinguished by dark teal, italicized text . 
 
The recent Cabarrus County Community Needs Assessment identified Workforce 
Development and Job Creation and Education Across the Spectrum as key issues and 
needs in 2008.  The Assessment highlighted the mismatch between the skills of the 
current workforce and the requirements of jobs being created in education, 
healthcare, biotechnology, and other sectors.  This reaffirms that the challenges 
facing the Counties can no longer be ignored and will only exacerbate the problems. 
 
 
The key findings of the Assessments, NCRC Economic Impact Analysis, SWOT Analysis, 
community input, and other independent studies establish the crisis many residents 
in Cabarrus and Rowan Counties face in accessing the education and obtaining the 
skills to compete for high quality local jobs.  The “wait and see” approach has left 
many residents at a disadvantage as those potential career opportunities have become 
real opportunities.  Any further delay will only deepen the crisis and negatively affect 
the competitiveness of both Cabarrus and Rowan Counties for at least another 
generation. 
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KEY TARGET MARKETS 
Market Street has identified four key target markets for this Action Plan.  Each 
requires a different strategy and approach.  However, there can be no doubt that 
radical changes are needed to increase their career opportunities and make the 
Counties more attractive to these targets and their families.  With the workforce 
competitiveness crisis looming over Cabarrus and Rowan Counties, the Education 
and Workforce Development Action Plan will provide the Counties with ideas and 
options that can remake education and workforce development while meeting the 
needs of the various citizen constituencies and the business community.  The Action 
Plan will provide the Counties the opportunity to increase their economic and 
workforce competitiveness with other advanced technology and biotechnology 
communities across the country and globe.  
 
Aligning education and skill needs of these key target markets, with career 
opportunities, has guided this process and insures that the Action Plan provides 
current and future residents’ opportunities to succeed in any career that they choose 
to pursue.  Ignoring the needs of the key constituencies will negatively affect local 
competitiveness, decrease local economic vitality, restrict individuals’ earning 
potential, and prevent the development of strong workforce pipelines.  It is important 
that all of these key markets be viewed as customers

1. The Existing Workforce 

 (an active participant with 
choice), not clients (a passive participant whose choices are limited).  
 
The key target markets are: 
 

 
As highlighted in the NCRC & Existing Business Needs Assessment over 2,000 career 
opportunities will be available over the next 24 months.  The NCRC Economic Impact 
Analysis identified 18,136 jobs in Cabarrus and Rowan Counties from 2008-2032.  
The Counties must increase access to those career opportunities for the existing 
workforce, which includes the employed, the underemployed, the unemployed, and 
the thousands who have dropped out of the workforce.  More can be done to provide 
the existing workforce and their children with education and skill development 
programs that will assist them in becoming globally competitive.   
 
As identified in the Regional Workforce Assessment, another challenge facing the 
Counties will be identifying and keeping employees of companies that have had or 
will have lay-offs or closures.  Employees from these firms, especially those with 
experience in advanced technology, may have education and skills that are more 
compatible with today’s workforce needs.  A concerted effort needs to be made to 
transition these individuals into other local jobs as a means of addressing near-term 
existing and anticipated skilled workforce shortages. 
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In today’s economy, increased education and skill development will provide the 
existing workforce and their children with access to opportunities well beyond those 
of past generations.  As highlighted in the K-12 Assessment, the earning potential of 
someone with a high school diploma is almost $30,000 annually, whereas an 
individual with a bachelor’s degree earns an average of almost $55,000.  The more 
you learn, the more you earn, and more gets spent in the local economy.  As shared 
in the K-12 and Regional Workforce Assessment, local access to 21st Century Pre-K-12, 
higher education, and continuing education is invaluable to the existing workforce 
and their families in improving their quality of life.  The historical cultural issue, 
which flies in the face of the facts, must be addressed on a personal, local level. 
 
“The fundamental message already exists – no high school diploma – earn little; high school diploma – earn a little bit 
more; tech/college – earn (lots) more.” 

 
2. Young People 
 
As shared in the K-12 Assessment, NCRC & Existing Business Needs, and Regional 
Workforce Assessment increased access to 21st Century education opportunities is 
critical to the future competitiveness of the Counties and their organizations.  
Providing all young people with opportunities to be successful in K-12 education, in 
higher education or workforce training is vital to the long-term well being of both 
Counties.   
 
Preparing young people for the demands of modern education and future workforce 
will allow students to successfully compete for jobs and higher education 
opportunities.  The NCRC Economic Impact Analysis identified over 37,500 jobs that 
will be created in the Centralina and Charlotte-Mecklenburg area by 2032.  If properly 
qualified, the future workforce for these opportunities is currently in the public 
education systems.  This workforce pipeline will insure that local companies and 
organizations will have a long term and positive future in the Counties. 
 
This Action Plan provides young people, their parents, educators, education 
administrators, and others an opportunity to get a 21st Century Pre-K-16 education 
locally and be exposed to a variety of careers at all levels of education.  Educators will 
be able to use the latest technology to challenge and help local young people be 
successful in their future endeavors.  Schools will become centers of learning for 
families and communities as well as be embraced as a critical component of the 
Counties’ socio-economic success. 
 
“This is not "rocket science." Our teachers know what has to be done.  Just look at schools in many developed 
countries and you will see that there is a cultural devotion to learning and you will see that students are excelling 
without all the latest technological gadgets.  Learning is hard work, and until we are able to accept that, we will 
continue to look for solutions in all the wrong places.” 
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3. In-Migrants 
 
As advanced technology entities shared in the NCRC & Existing Business Needs 
Assessment, many of their employees are recruited from outside the Counties.  The 
universities are searching nationally and internationally for the best talent available.  
The Assessment identified several local entities, especially NCRC partners, 
motorsports, healthcare, and education, which have hired individuals from beyond 
the Counties for careers with their agencies, businesses, firms, and institutions.  The 
individuals recruited are well educated and have chosen to come to the Counties to 
further their careers.  In-migrants are providing added competitive, intellectual and 
financial value to the community and their employers.  Many of them are coming 
from communities and states with excellent school systems and universities. 
 
In interviews and focus groups discussions, it was shared that it is a challenge to 
attract in-migrants to reside in Cabarrus and Rowan Counties.  There is a perceived 
lack of amenities, cultural diversity, education quality, education opportunities, and 
career opportunities for families, in addition to other challenges.  The Action Plan 
addresses in-migrants’ needs for a local 21st Century Pre-K-16 education systems for 
their children and advanced learning opportunities for themselves.  It also provides 
higher and continuing education opportunities for traveling spouses who may choose 
to enhance their educations.  
 
“Many see the families/spouses of NCRC researchers to be a potential new workforce pool – many are probably 
educated, some housewives(/husbands) may be looking for (full/)part time work.  How can we connect this new group 
to jobs that are available here?” 

 
4. Targeted External Workforce 
 
For the first time in the Counties’ history, the NCRC & Existing Business Needs and 
Regional Workforce Assessments defined a clear need to consider a powerful worker 
recruitment program – one that will leverage workers’ skills and allow the Counties to 
take full advantage of this transformational opportunity.  Individuals with the 
education and/or skills in advanced technology, biotechnology, education, healthcare, 
hospitality, logistics, retail, and other fields are needed in Cabarrus and Rowan 
Counties to assist local companies and organizations to be successful well into the 
future.   
 
The targeted external workforce also includes individuals who may pursue careers in 
education and with government agencies.  The NCRC Economic Impact Analysis 
identified more than 175 job opportunities in educational services by 2012.  Teachers, 
school administrators, wastewater professionals, planners, social workers, and others 
are in high demand.   
 
In order to attract talent to the communities, robust Pre-K-16 educational systems are 
necessary to provide those individuals and their families with continuous learning 
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opportunities.  The quality of an areas’ education is the most frequently citied factors 
in location decisions by corporations and individuals.  Providing powerful 
educational choices and a broad, diverse quality of life will capture many new 
residents that may have gone elsewhere. 
 
“There is a growing demand for clinical, laboratory, and research technicians.  Although most are not hiring these 
positions yet, NCRC partners are looking ahead and do not see local residents with the skills for these positions.” 

 
 
 
 
Conclusion 
 
The needs of the four target groups are interrelated.  By addressing the short and 
long-term needs of the various constituencies, the Action Plan establishes the 
framework for interdisciplinary systems of Pre-K-16 education and workforce 
development.  The advantages of having seamless Pre-K-16 educational and access to 
job training opportunities are numerous both for residents and for businesses.  If 
implemented effectively and urgently, education and workforce development systems 
in Cabarrus and Rowan Counties can rapidly transform to meet the needs of 21st 
Century students, workers, the educational institutions on the NCRC, as well as 
existing and new businesses. 
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ACTION AREAS 
Market Street has identified the following three Action Areas as critical to the 
development of young people, improvement of the existing workforce, support of in-
migrants and attracting targeted external workforce.  These Action Areas are the 
culmination of the goals and objectives identified in the previous reports, the SWOT 
Analysis, and numerous community input sessions.  
 
The Action Areas are interrelated and interdependent.  Not achieving one goal or 
objective will have a negative impact on the success of the others.  This Action Plan 
provides a comprehensive approach to transform the Counties’ education and 
workforce development systems to insure that all constituencies’ needs are met 
which in turn will meet the needs of businesses and the community. 

Action Area 1: Transform Pre-K-12 Education 
Create 21st Century learning environments from Pre-K to 12th grade that prepare 
students and their families for lifelong success in education and beyond.  
 
As the national Partnership for 21st Century Learning has defined, “all students are 
able to learn in 21st Century learning environments.”  A component of this approach 
is Project-based learning, which allows students to acquire 21st Century skills in the 
context of real-world scenarios, and the integration of technology to support 
instruction.  This approach links students with outside resources and enables 
teachers to address divers learning styles within the same classroom.  According to 
the Partnership, “the 21st Century learning environment doesn’t just wait for 
teachable moments; it literally creates them at will”. 
 
Each system has made strides to increase the technology integration in education and 
schools.  Several CCS schools have high technology blackboards in many of their 
classrooms.  RSS have six 21st Century Classrooms and two 21st Century Community 
Learning Centers (CCLC).  KCS’ recent IMPACT Grant is increasing technology 
integration and A.L. Brown High School is a home of a Cyber Campus.  Despite 
these strides, each system has acknowledged that much more needs to be done to 
provide their students with the education and skills they need to be globally 
competitive in the 21st Century economy. 
 
Preparing today’s Pre-K-12 students to succeed in the digital economy requires a new 
kind of teaching and learning that emphasizes engineering, math, science, critical 
thinking, teamwork, communication and other skills.  Skills such as global 
awareness, computer literacy, problem solving, critical thinking, creativity, and 
innovation were identified in the NCRC & Existing Business Needs Assessment as the 
skills needed for today’s workforce.  Bringing these changes and technology into 
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classrooms from Pre-K-12 has been a significant challenge for many systems 
throughout the country.  However, it has been successfully done in the US and North 
Carolina.  It can be done in Cabarrus and Rowan Counties. 
 
Objective 1: Increase Parent and Community Commitment to Public 
Education.  Establish innovative programs that engage the parent(s) and 
community in education that strengthens their commitment to quality public 
education. 
 
There are two universal components to establish a high performance and quality 
educational system: parent and community involvement.  The involvement and 
support of a child’s parent(s) and community is critical to a child’s success in their 
educational and future career.  As highlighted in the quotes below and based on 
numerous national research studies, success for lifelong learners begins at home 
with a strong support system.  Community support, which includes other residents, 
churches, community organizations, and businesses, is invaluable to students and 
schools as resources that advocate for student success. 
 
“Education starts at home.  My greatest challenge with the children these days is for them to want to take pride in 
their work, see the value within themselves, and understand the doing for others is a vital part of being a responsible 
citizen. I can get AVERAGE from all my kids but I get flack from parents when I push their children to do their best.”   
 
“Parenting classes- not available, but many of the students problems at school stem from home issues, parents not 
caring about academics, homework, etc.” 
 
“If parents do not come to us (school) we must go to them.  … use “home visits”.  This can also be accomplished by 
having PTO or other programs come to the communities in which our families live or by providing transportation to the 
school for events.” 
 
“One of our greatest challenges is open communication, everybody does their own thing and the schools systems do 
not have regular communication between them.” 

 
Cabarrus and Rowan Counties have to raise the bar on family and community 
participation in education.  Many existing initiatives must be strengthened and 
improved such as Parent Teacher Organizations/Associations, RSS regional forums, 
and others.  Innovative approaches, identified in the Model Programs and Key 
Projects must be adopted to decrease the divide between parents and communities 
with their school systems. 
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Model Programs 

 

 

Model Programs:  Houston Parent Child Development Center – Houston, TX 
When Houston primary schools realized most Mexican-American children were 
beginning kindergarten with fewer skills, leading to early-onset aggression and low 
academic achievement, they identified family risk factors such as poor attachment and 
family management problems as contributors to the cognitive and behavior deficits in 
the children. The Parent Child Development Center (PCDC) is a two-year program to 
assist low-income Mexican-American families in helping their children achieve school 
success and develop their social and intellectual capacity.  The PCDC address protective 
factors in individual children, families, and school and targeted families with children 
ages 2 months to 3 years. The scope of educational and support services offered are 
diverse, and the services are delivered with sensitivity to the families’ socio-economic 
and cultural backgrounds.   

 
In follow-up evaluations of children who participated in the program, increases in IQ 
and cognitive ability were reported as well as improved interactions between child and 
mother. Behavior also significantly improved for children and mothers improved their 
use of praise, affection, criticism, and restrictive control.  Similar PCDC programs for 
low-income families with children ages 2 months to 3 years have also succeeded in 
Birmingham, AL and New Orleans, LA. 
 

Source: Helping America’s Youth. Parent Child Development Center. 29 August 2008. 
<http://guide.helpingamericasyouth.gov/programdetail.cfm?id=374>;  and Center for the Application of Substance Abuse 

Technologies. Houston Parent-Child Development Center. 29 August 2008. 
<http://casat.unr.edu/bestpractices/view.php?program=49>. 

Model Programs:  Parent University – Mesa Public Schools - Mesa, AZ 
With the philosophy that parenting is a continuous learning process and that the 
foundation for a child’s education is laid at home, the Mesa Public School system 
launched a Parent University program in 1985. The diverse offering of sessions and 
workshops, held in junior high school auditoriums and other local school sites, now 
boasts attendance rates of 4,000 parents annually. The program is publicized through 
radio announcements, target fliers, brochures sent home with every student, and 
announcements in the monthly district newsletter.  
 
Parent University is funded through a small registration fee for participants, grants, 
partnerships with local nonprofit agencies like Mesa United Way. Scholarships are 
available for those parents who are unable to meet the registration fee.  
 
Topics for sessions are highly relevant, often specifically requested by parents, and led 
by local and national speakers and experts. The most popular areas of instruction are 
discipline and communication. Participant feedback concludes each workshop, where 
parents are asked to identify what they liked about the session, what they learned and 
what actions they will take, what improvements are needed, and what they would like to 
learn more about.  
 
Source: Bafile, Caren. “Parent University: Adults Hone Skills for Stronger Communities, Kids.” Education World. 16 November 

2004. <http://www.education-world.com/a_admin/admin/admin381.shtml>. 
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Model Program: Common Goal - Greater Indianapolis Chamber of Commerce – 
Marion County, IN 

In Marion County, and in cities across the nation, low high school graduation rates are 
raising national alarm. It’s a complex issue driven by a multitude of factors. But even in 
the presence of large barriers, the path to success begins with individual students. The 
county-wide graduation rate in Marion County currently is 70.7 percent.  
 
Common Goal aims to raise the graduation rate to 80 percent and decrease the number 
of high school drop-outs to 5 percent by 2011. That’s the big picture outcome. For 
students served, nothing short of changing lives that may be on a dangerous failure 
course is aspired to.  
 
Spearheaded by the Greater Indianapolis Chamber of Commerce, Common Goal is an 
active collaboration of educators, community organizations, and business leaders 
including The Mind Trust, the City of Indianapolis, United Way of Central Indiana, 
Center for Leadership Development, CELL, the Indianapolis Urban League and the 
Indiana Department of Education and many others.  
 
The Common Goal Task Force is focused on a small group of initiatives, some tactical, 
some strategic, all relevant for creating the kinds of schools we need, and students 
deserve. The Common Goal Task Force works in collaboration with educators to design 
customized programs and interventions for each school district in Marion County. 
 

Source: Common Goal. 17 June 2008. < http://www.commongoalindy.org/about.aspx> 
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Key Projects 
Description Action Steps Lead Agency Supporting Agencies 

Educate and 
engage parents. 

Create a Parent University in each 
county. Alliance for Tomorrow 

RSS, CCS, KCS, RCCC, 
Centralina WDB, JobLink, 

DCS, United Way 
Assist systems in establishing bi-annual 
parent recognition programs at schools 
and district wide. 

Alliance for Tomorrow 
RSS, KCS, CCS, Chamber, 
Industry Councils, Rowan 
Business Alliance, Local 

Governments 
Provide resources to expand parent 
education programs in both counties 
and establish a Parent Child 
Development Center. 

Alliance for Tomorrow 

Smart Start Rowan, 
Cabarrus Partnership for 

Children (CPC), Adolescent 
& Family Enrichment Council 

(AFEC), United Way  
Establish parent information website on 
early childhood learning, education, 
afterschool, and other resources. 

Alliance for Tomorrow 
Chambers, EDCs, Kannapolis 

Diversity/Newcomer 
Commission, RSS, CCS, KCS, 

AFEC, CPC, Smart Start  
Provide resources to strengthen local 
parent teacher organizations. 

Alliance for Tomorrow 
RSS, KCS, CCS, Chamber, 
Industry Councils, Rowan 
Business Alliance, Local 

Governments 
    

Increase 
community 

involvement and 
improve 

communications. 

Hold bi-annual forums for community 
stakeholders to provide updates on 
progress and solicit input on initiatives 
in education. 

Alliance for Tomorrow 
Chambers, RPE, KEF, CCEF, 
RCCC, RSS, CCS, KCS, Local 

Media Outlets 

Form a parent and business led 
Education Excellence Council to develop 
expectations of and standards for 
schools, students, and teachers. 

Alliance for Tomorrow 
RSS, KCS, CCS, RCCC, 

Chambers, Rowan Business 
Alliance, etc. 

Improve communications through 
expanding ConnectEd and utilizing multi-
media resources. 

Alliance for Tomorrow 
RSS, KCS, CCS, RCCC, 

Chambers, Local Media 
Outlets, etc. 
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 Objective 2: Expand and Enhance Early Childhood and Pre-K Programs.  
Establish accredited programs according to top state and national standards. 

According to the national organization Pre-K Now, providing high quality Pre-K 
to all children is about economic development as well as improving educational 
outcomes.  A community’s economic future begins in early childhood because 
today’s four year olds will be tomorrow’s thriving workforce.  Pre-K Now and 
other national and state organizations s have identified the benefits of children 
participating in early childhood learning programs and Pre-K.  Benefits include 
increased academic performance in future years, higher educational attainment; 
higher educational attainment by parents and reduced negative behaviors during 
the learning experience. 

A critical component to achieve those benefits includes childcare centers having 
qualified teachers, utilizing an education-based curriculum, providing numerous 
opportunities for parent involvement and having quality facilities built to enhance 
learning.  Quality early childhood and Pre-K programs also support working 
families by providing constructive environments for children six months to five 
years while providing single parents or dual income families’ opportunities to 
improve their family’s quality of life.  

There are only two early childhood learning centers in Cabarrus and Rowan 
Counties with national certification, the RCCC Early Childhood Center and 
Partners in Learning Child Development and Family Resources.  There are 11 
elementary schools (4 in Rowan, 2 in Kannapolis, and 5 in Cabarrus) that have 
More at Four Programs (out of 43), Headstart and other early childhood learning 
programs.  The Key Projects will expand capacity to provide access to service 
providers and raise the bar on quality. 

“Establish ‘More-at-Four’ and other pre-K opportunities on school campuses.” 
 
“Working on branding childcare centers so parents know the quality of care provided. …increase pay for 
childcare workers … (have) incentives for degree completion. Work with employers to provide “in house” child 
care that is an employer benefit.” 
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Model Programs 

 
 
 

 
 

Model Program:  Child Care Services Association – Triangle Region, NC  
Child Care Services Association (CCSA) is a nationally recognized nonprofit working 
to ensure affordable, accessible, high quality childcare for all families through 
research, services and advocacy. CCSA works to improve childcare and is an 
association of groups, individuals and volunteers committed to supporting the rights 
of young children and their families to have the best possible life. 
 
CCSA provides free referral services to families seeking childcare, technical assistance 
to child care businesses, and educational scholarships and salary supplements to child 
care professionals. CCSA licenses its successful programs to states across the country 
and provides consultation to others addressing childcare concerns.  
 
CCSA is a leader and advocate in childcare services on the local, state and national 
level. CCSA collaborates with many partners, businesses and stakeholders to address 
needs within the local childcare system. CCSA is only a part of the broader 
community’s commitment to create systemic changes affecting everyone.  
 
Source: Child Care Services Association. 25 August 2008. http://wwwhttp://www.childcareservices.org/index.html> 

Accreditation by National Association for the Education of Young Children 

 
The National Association for the Education Young Children (NAEYC) is dedicated to 
improving the wellbeing of all children, with particular focus on the quality of 
educational and developmental services for all children birth to age 8. NAEYC 
Accreditation represents the mark of quality in early childhood education.  To achieve 
NAEYC Accreditation, early childhood education programs volunteer to be measured 
against the highest national Early Childhood Program standards. In the end, children 
in these centers benefit because their providers went above and beyond to provide 
quality environments for the children they serve. 
 
NAEYC’s Early Childhood Associate Degree Accreditation recognizes associate degree 
programs in colleges and universities that demonstrate evidence of meeting NAEYC’s 
accreditation standards.  139 associate degree programs are currently enrolled in the 
accreditation system, from 32 different states. Central Piedmont Community College 
is the closest NAEYC accredited associate degree program. 

 
Source: National Association for the Education of Young Children (NAEYC).  28 July 2008 . <http://www.naeyc.org/ 
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Key Projects 
Description Action Steps Lead Agency Supporting Agencies 

Expand access 
to early 

childhood 
learning and 

Pre-K programs. 

Conduct a complete analysis of accessibility, 
availability, and quality of existing early 
childhood learning facilities. 

Alliance for Tomorrow 
CPC, Smart Start, AFEC, 

Catawba College, Livingstone 
College  

Determine the exact capacity for full access to 
both early childhood and Pre-K programs for 
every child. 

Alliance for Tomorrow 
CPC, Smart Start, Catawba 

College, Livingstone College  

Develop detailed plan for the two counties to 
provide for comprehensive access. Alliance for Tomorrow CPC, Smart Start, Chambers, 

Local Governments 
Establish fund to support construction, 
renovation, and rehabilitation of facilities. Alliance for Tomorrow Chambers, Local 

Governments 

        

Increase the 
quality of early 

childhood 
learning and 

Pre-K programs. 

Establish policies that require certified 
facilities and instructors. Alliance for Tomorrow 

Cabarrus County 
Commissioners, Rowan 
County Commissioners 

Pursue national (NAEYC) accreditation for 
early childhood education associate degree 
program. 

RCCC 
 Alliance For Tomorrow 

Increase residents’ enrollment in early 
childhood education programs in local higher 
education institutions. 

RCCC  

Alliance For Tomorrow, 
Catawba College, Livingstone 

College, Centralina WDB, 
JobLink 

Assist local early childhood learning programs 
in obtaining the highest state or national 
(NAEYC) accreditation. 

Alliance for Tomorrow 
RCCC, Smart Start, CPC, 
AFEC, Chambers, Local 

Governments 

Establish early childhood education 
professional development scholarship program 
and center technology fund. 

Alliance for Tomorrow 
Smart Start, CPC, AFEC, 

Catawba College, Livingstone 
College  
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 Objective 3: Establish Intelligent/21st Century K-12 Classrooms in Every 
School.  Establish each system as a 21st Century School System through 
technology integration, professional development, and technology operations. 

 
“School systems have long-range plans for technology integration. Facility and resource constraints limit 
implementation.” 
 
“… providing a 21st Century Teaching & Learning environment is essential …  We need to equip all schools with 
appropriate technologies that assist in the students' development of 21st Century Learning skills.  …  We need 
projectors, SMARTBoards, audio, response systems, cameras, and accompanying training… ” 

 
Students today have embraced technology in their personal lives, with 
BlackBerrys, iPods, laptops, MySpace, YouTube, blogs, etc.  They crave that 
interaction with technology in all aspects of their lives, even in the classroom.  
Many schools and school systems are trying to keep up, with both technology and 
professional development by integrating technology to provide a rich educational 
experience for their students.  A model intelligent classroom and school 
combines computers and related technologies that together transform classrooms 
into interactive learning centers where students can acquire the 21st Century skills 
needed to compete in today’s economy1

                                                 
1 The Model Intelligent Classroom. http:www.modelintelclassroom.com 

.  
 
As highlighted in the K-2 Education Assessment, the school systems are slowly 
increasing the integration of technology into curricula and schools through their 
technology plans.  However, glaring disparities are emerging within the schools, 
between schools within the systems, and the school systems themselves of haves 
and have-nots.  Technology in schools has moved beyond the “wait and see” stage 
as identified in the Model Programs.  The Key Projects will provide the systems 
with an aggressive approach to integrate technology into each school to provide 
all students access to technology that enhances and re-invigorates student 
learning. 

  



 
 
 

Education and Workforce Development Action Plan  
September 2008  
  
 

23 

Model Programs 

 
 

Model Programs:  iCAN Project - Kershaw County School District, South Carolina 

In January 2005, the Kershaw County School District implemented the iCAN project 
as a response to meeting the changing skill demands of a 21st century workforce and 
increasing local competitiveness. At the heart of “Anytime, Anywhere” learning, a 
phrase coined by Microsoft in 1995, is “One to One” learning: for every one student 
there should be one computer.  The Kershaw County School District made “One to 
One” a reality by contracting with Hewlett Packard to issue Compaq notebook 
computers to its 9th grade students.  Teachers were also given laptops and digital 
cameras. All additional equipment, infrastructure needs, and requisite service and 
maintenance programs were included in the technology program’s rollout.  Today all 
the high school students have computers and this year sixth grade students will get 
laptop computers. 
 
Additional features of the iCAN project are as follows: 
o Teachers created “eChalk” web pages where homework is posted and available for 

parental viewing.   
o Classroom Connect, a staff development firm, is used by Hewlett Packard to train 

teachers on how to use the laptops and integrate the technology within their 
lesson plans. The firm also conducts observations on whether the technology is in 
fact being effectively implemented and then offers adjustments and improvement 
recommendations.   

o Both Hewlett Packard employees and the district’s existing technology team serve 
as on-site technicians.   

o A purchase option for the laptops exists for seniors at a reduced price of $50 upon 
graduation.  

 
The iCAN project’s success has since led to its adoption by the South Carolina State 
Department of Education as the iAM Laptop Pilot Program for six high schools, which 
were designated for grant approval based on School Report Card ratings, the 
percentage of students on free or reduced lunch, and the technological capacity of the 
institution. It is designated for funding through 2011. 
 

Source: K-12 Computing Blueprint. South Carolina Pilots iAm Laptop Program. 02 June 2008. 
<http://www.k12blueprint.com/k12/blueprint/story_south_carolina_pilots_iam_laptop_program.php>; New Computer Tech 

Program Kicks into High Gear at County Schools. 02 June 2008. 
<http://www.k12blueprint.com/k12/blueprint/story_new_computer_tech.php>; and 

Techlearning. Cutting Edge in Carolina. 02 June 2008. 
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Model Program: Telepresence Classrooms - Ridgefield Connecticut School District 
Keeping sixth-grade Mandarin alive was the immediate goal, but in spending $60,000 
to set up two "telepresence classrooms," the Ridgeville, Conn., school board is chasing 
a broader vision: virtual museum visits, video college courses, and collaborative 
projects with schools around the world. Put together by the district’s Technology 
Director at the request of the Superintendent, the plan is sophisticated in its 
electronics but simple in concept.  
 
By equipping both Scotts Ridge and East Ridge middle schools with interactive 
"telepresence" classrooms, the relatively small number of incoming sixth graders who 
want to take Mandarin--9 at one school, 11 at the other--can be taught together by a 
single teacher in a classroom at either of the two schools where the students are. The 
staffing cost is half--$5,500 rather than $11,000--compared to what it would be if the 
teacher taught two separate classes, one at each school, in different time slots, and had 
to be paid for teaching two classes. The larger "telepresence" gathering also meets the 
district's class-size guidelines. The teacher could be physically present at either school, 
and another adult from the staff at the other one would supervise in the room where 
the teacher was only a virtual presence.  
 
The approach can create greater efficiencies in staffing and expand or maintain the 
breadth of programming available to all students.  Although new to education, 
telepresence has been in use in the private sector for several years.  Evaluation on the 
benefits of the technology to education is underway. 
 

Source: Reuters. Polycom Telepresence Helps Georgetown University Create Global Classroom. 04 September 2008. 
http://www.reuters.com/article/pressRelease/idUS155666+27-Feb-2008+MW20080227> and  

eSchool News. 'Telepresence classrooms' save sixth-grade Mandarin. 04 September 2008. 
<www.eschoolnews.com/news/around-the-web/?i=55044;_hbguid=735aa639-6a86-4441-9501-581a41779730 - 27k> 
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Model Programs:  MOUSE Squad 

MOUSE Squad, a national program now in its seventh year of operation, prepares 
and supports teams of teachers and students to become the onsite technical support, 
help desks in their schools.  The presence of the MOUSE Squad improves a school’s 
capacity to integrate technology into teaching and learning by providing much needed 
on-site technical support.  A powerful, hands-on 21st century learning experience for 
participating students is created.  The core elements of the program include student 
and teacher computer troubleshooting, database and help desk operations training.  
The program also utilizes a comprehensive standards-based curriculum, and 
information and communication technology (ICT) career pathway development 
resources and programs for participants. 
 
MOUSE Squad has a visible and positive impact on the students and schools it serves 
in the New York City community and across the country.  In 2006, MOUSE Squad 
supported 21st Century skills development for over 1,000 students enrolled and trained 
to participate in the program, while simultaneously providing critically needed, on-site 
technology support services for over 125,000 students and 9,000 teachers and 
administrators in the schools in which the program operated.  These schools have 
saved an estimated $1.5 million in technology support costs. In New York City, 74% of 
students at MOUSE schools were eligible for free and reduced lunch and 
approximately 32% were young women.  In the 2006-07 academic year, MOUSE 
Squad aims to operate in approximately 100 schools in New York City and in 50 
schools in urban communities in Connecticut, Illinois, Michigan and Washington, 
DC.  In addition to its U.S. programs, MOUSE is working in partnership with several 
organizations, including Microsoft, to support the growth of student technology 
support programs around the world in countries including Brazil, China, Jordan and 
Spain. 
 
Source:  United Way Tech News. "Here They Come, To Save the Day...", The MOUSE Squad Supports and Rescues IT in City 
School. . June 2003 <http://www.uwnyc.org/technews/v6_n5_a1.html>; Edutopia. Tech without Support: IT Snags Hamper 

Schools’ Technology Use. 22 May 2008. http://www.edutopia.org/print/5499>; and  
MOUSE Squad. 22 May 2008. <http://www.mousesquad.org> 
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Key Project 
Description Action Steps Lead Agency Supporting Agencies 

Increase 
technology 

access to and 
usability by 

students and 
educators. 

Establish a Memorandum of Understanding 
between school systems to standardize 
technology needs, policies, create joint 
purchasing agreements, and grant applications.  

Alliance for Tomorrow 
RSS, CCS, KCS, Boards of 

Education, County 
Commissions 

Develop unified technology deployment plan for 
intelligent classrooms, Telepresence 
classrooms, and 1-to-1 computer projects (iCan). 

Alliance for Tomorrow 
RSS, CCS, KCS, Rowan-
Salisbury BoE, Cabarrus 
County BoE, Kannapolis 

City BoE 
Assess schools to identify facility improvements 
and upgrades needed to integrate technology. Alliance for Tomorrow RSS, CCS, KCS 

Assist every high school in establishing on-site 
MOUSE Squads. Alliance for Tomorrow 

RCCC, Catawba College, 
Livingstone College, RSS, 

KCS, CCS 
Collaborate with local colleges and others to 
develop professional development courses in 
technology integration in instruction.  

Alliance for Tomorrow 
RCCC, Catawba College, 

Livingstone College, 
RSSS, KCS, CCS 
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 Objective 4: Revitalize and Upgrade K-12 Facilities.  Construct, expand, 
and renovate facilities to meet the highest energy/water efficiency, indoor air 
quality, and technology accessibility standards. 

 

“Facilities are a reflection of a community’s commitment to education and to its youngest members.” 
 
“We need more facilities for the expected growth” 
 
“Students in trailers are a turn off to anyone moving here” 
 
“… (Systems) need funding to keep up with the times.  Only the recently built schools have adequate 
resources.” 
 
“Increase funding and grant availability for “green building” and/or identifying sources of revenue due to the 
expense of “green” with the payback of a better learning environment.” 

 
High performance and “green” construction has grown significantly over the past 
decade.  Green schools provide a healthy learning environment for students and 
staff, while promoting ecological sustainability.  There have been numerous 
studies over the past decade that have shown the positive impact of color, 
lighting, ventilation and other design elements on student performance.  
Experience and research have shown that these elements can affect students' 
ability to focus, process information, and learn.  Green schools do matter in 
education for administrators, teachers, students, and new families, and can 
integrate concepts of sustainability into everyday learning. 
 
Green schools typically cost less than $3 per square foot more to build, an 
investment that is paid back within a few years of operation.  If a green school 
saved $100,000 per year in operational costs, that's roughly enough to hire two 
new teachers, buy 200 new computers or purchase 5,000 new textbooks. 
 
The K-12 Assessment identified renovation of existing facilities and construction of 
new facilities as being a critical need in the school systems.  Currently the school 
systems have capital improvement plans of a combined $500 million that meets a 
portion of the current and future needs with a majority of the funds allocated for 
new construction.  Because of the age of schools, renovation or replacement of 
older schools is a significant challenge facing Rowan-Salisbury Schools.  
Kannapolis City Schools is facing the challenge of land acquisition and new 
construction to accommodate growth.  The Key Project will establish the 
foundation to successfully address the facility needs of the school systems. 
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Model Programs 

 
 

 

Model Program: Third Creek Elementary – Statesville, NC 
Third Creek is the first elementary school in the nation to be registered with the US 
Green Building Council’s LEED Green Building Rating System. Iredell-Statesville 
Schools has minimized the environmental impact of the building and complimented 
the curriculum.  The technology incorporated into the building will provide long-term 
savings in utility costs.  
 
 Some of the “green” features include:  
o Orienting the building site to maximize natural daylighting in the indoor 

classrooms. Daylighting has been shown to improve children’s ability to learn 
while also reducing the energy consumption of artificial lighting.  

o “Waterless” urinals, low flow automatic spigots, and other innovations to reduce 
water and energy consumption by at least 20%.  

o Wall paint with a lower gas toxicity and therefore less odor.  
o Energy recovery ventilation to dehumidify and constantly freshen the air.  
o High energy-efficient, water-source heat pumps for heating and cooling.  
o High recycled content in the building’s concrete, which has turned out to be 10-

15% stronger than we expected.  
 
"The best part is that building 'green' doesn't cost extra," said Interim Superintendent 
Dr. Julia Williams.  "We set the budget for Third Creek before we began discussions 
of environmentally responsible construction. The project came in on time and in 
budget."  

 
Source: Iredell-Statesville Schools. What makes Third Creek Elementary a Green School?  22 June 2008.  

http://www.iss.k12.nc.us/greenschool.htm 

 
 

Model Program: Casey Middle School Renovation – Boulder, CO 

The $31 million rebuild of Casey Middle School will preserve part of the 1924 
building's historic facade in a compromise between the need for a more modern 
school and the desire to retain history. A design team of staff members, parents, 
community members and the City of Boulder representatives recently agreed that the 
best plan is to keep the west and south facades, integrating them into the new 
construction. Gutting and reconstructing the interior to preserve the entire facade, 
according to the group, would require too much time and money and limit the 
architect's flexibility. Casey's rebuild is part of a $296.8 million school bond issue 
approved by Boulder Valley voters. Along with building a more modern school, the 
district plans to turn Casey into a "green" showplace. The Boulder City Council 
approved giving the district $1.8 million, which comes from an education excise tax 
levied on residential development, so Casey can try for the gold standard of Leadership 
in Engineering and Environmental Design (LEED) certification.  

Source: Bounds, Amy. “Casey Middle School’s renovation will keep two of its historic walls.” Daily Camera. 20 December 
2007. < http://www.dailycamera.com/news/2007/dec/20/caseys-facade-to-stay/>, and 
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Model Program: Oklahoma K-12 School Energy Loan/Lease Program 
The Oklahoma K-12 School Energy Loan/Lease Program is a program sponsored by 
the Oklahoma Department of Commerce designed to provide funding for energy 
efficient improvements. K-12 schools are eligible for this program which funds 
projects involving heating, cooling, and lighting. The fund has an endowment of $1 
million, funded through oil overcharge and provides loans with 2.5-3.5% interest rates 
with 18 month to 7 year payback times. Schools can apply for funding for energy 
saving projects for up to $100,000 and are given lower interest rates if an energy audit 
is included in the loan.  
 

Source: Alliance to Save Energy.  Oklahoma K-12 School Energy Loan/Lease Program.  13 July 2008 
<http://www.ase.org/content/article/detail/1334> 

 
 

 

Model Programs: North Clackamas HS - Clackamas, OR 
North Clackamas High School is one of the greenest schools in the nation, thanks to 
its utilization of performance-based fees (PBFs). PBFs incentives project architects 
and engineers to think green and push natural high-efficiency design by linking a 
portion of the compensation to the savings derived. In other words, the more money 
that the school saves in electricity, natural gas, and other resources, the more the 
designers earn. The energy savings will be split down the middle between the school’s 
general fund and the designers for the first two years.  
 
PBFs were established very early in the design process of North Clackamas High 
School so every element of the school building could maximum effectiveness in 
energy savings through light and ventilation design to boost student success. The 
budget of $29 million and the building orientation put constraints on building design, 
but the PBFs encouraged innovation in creating a first-class school. Sustainable 
design was not the goal of the school, but became a means to energy efficiency.  
 
The school opened after spring break in 2002 so that graduating seniors could enjoy 
the building. The school’s content materials are natural and recycled – ceramic and 
quarry tile, brick, natural linoleum, and recycled rubber flooring. The school is 
organized on an east-west axis to maximize sunlight and ventilation, divided into four 
two-story academic houses for flexible small-scale learning environments.   
 
The hard cost of $117 per square foot to construct the building is actually lower than 
that of a typical high school ($135-145 per square foot). The annual energy savings to 
the school district are estimated at $69,000. Not only are the costs of the building’s 
lifecycle (75 to 100 years) now dramatically lower, but the building is higher quality in 
terms of maintenance and replacements. The success of the school has lead to PBF 
initiatives for high schools in the Salem-Keizer and the City of Oregon school districts. 
 
Source: Burns, Cameron M. and Huston Eubank. “Green Pays Its Way – Performance-Based Fees.” Solar Today. July/August 

2002. <http://egov.oregon.gov/ENERGY/CONS/school/docs/clackamas.pdf>; and U.S. Green Building Council. Clackamas 
High School. 2 September 2008. < http://leedcasestudies.usgbc.org/overview.cfm?ProjectID=196>. 
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Key Project 
Description Action Steps Lead Agency Supporting Agencies 

Improve 
the quality 

of 
facilities. 

Establish policies for Green historic schools, 
facility renovation, new construction, 
operations, and mobile units. 

Alliance for Tomorrow 
RSS, CCS, KCS, Boards of 

Education, County 
Commissions, Catawba College, 

US Green Building Council 
Create scholarships for administrators to 
attend conferences on historic schools, 
renovation, and Green schools. 

Alliance for Tomorrow 
RSS, CCS, KCS, Boards of 

Education, County 
Commissions 

Develop list of and conduct renovation 
feasibility studies on National Register of 
Historic Places eligible facilities. 

Alliance for Tomorrow 
RSS, CCS, KCS, Local Historic 

Societies 

Assist schools systems in establishing 
performance-contracting agreements for 
renovation and upgrade of facilities. 

Alliance for Tomorrow 
RSS, CCS, KCS, Boards of 

Education, County 
Commissions 

Collaborate with utility companies to provide 
utility audits, support utility upgrades, and 
other sustainable programs in schools. 

Alliance for Tomorrow 
RSS, CCS, KCS, Duke Energy, 

Touchstone Affiliates, 
Piedmont Natural Gas, NC Solar 

Center 
Establish modern construction and site 
development policies for new school or 
classroom expansion projects. 

Alliance for Tomorrow 
RSS, CCS, KCS, Boards of 

Education, US Green Building 
Council 

Establish fund to support capital projects. 
Alliance for Tomorrow Chambers, EDCs, Industry 

Councils,  
Lobby state legislature to develop grant and 
loan funding programs to support Green 
historic and modern schools. 

Alliance for Tomorrow 
RSS, CCS, KCS, Boards of 

Education 
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 Objective 5: Establish 21st Century Schools Through Modern K-12 
Curricula and Programs.  Develop and establish career academies, magnet 
schools, and schools as centers of community learning that provides 
programming that supports all students in achieving success. 

 
“If we do not change the way we do business, the world is going to leave us (our school systems) behind.  If 
teachers are not allowed to change the way they instruct, they are going to lose their students.  We have to 
infuse all kinds of technologies into education to gain the attention and interest of the students and give 
them tools to compete in this ever-changing world.” 
 
“We need to align pathways to viable careers within the region. Guidance counselors and teachers need to 
have back to industry experiences, have continuous dialogue with business and industry leaders, and 
understand the tools needed for career success.” 

 
Schools are facing significant challenges in learning that was not faced in 
previous generations.  Education has historically lagged behind technology 
advancement but the pace of technology advancement and change is creating new 
challenges for administrators and teachers.   
 
Today’s students are fast-paced, culturally aware, and use technology daily.  
School systems cannot continue to deliver a traditional 20th century, factory-
model education.  21st Century education requires that we redefine education and 
how it is conducted in the classroom.  It requires programming that helps 
students truly succeed in a world where they will not only compete with their 
peers but with individuals from around the globe.  This change is forcing school 
systems to re-examine their educational approach in order to adjust to the needs 
of students and the workplace. 
 
Successful programs in improving student success such as the Junior 
Achievement, Communities in Schools, Freshman Academy, Early College, Learn 
& Earn, Reading First, the Performance Learning Center, the Health Academy, 
Geared Up 4 Success, Lunch Buddies, Students In Training, and others need 
continued public and private resources, support and expansion.  Integrating 
entrepreneurship educational programming into the K-12 curricula would also 
create numerous benefits for students and the community.  The Key Projects 
address the need to create teaching environments where all children can learn, be 
connected to future opportunities, and be globally competitive. 
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Model Programs 

 
 

Model Program: Accelerated Schools 
Elementary schools that educate children at risk of academic failure have traditionally 
responded by offering remedial instruction that slows the pace of learning. Research 
suggests, however, that remediation makes it harder for students to catch up and join 
the educational mainstream. Accelerated Schools offer a different approach: accelerating 
learning for all students. Accelerated Schools use a systematic school restructuring 
process that aims to transform the school environment into one that provides students 
with rich, relevant educational experiences that stimulate their motivation and desire to 
learn and grow. 
 
The implementation of the Accelerated Schools philosophy and practices in schools 
across the United States has resulted in outcomes such as increased mastery of basic 
and higher order thinking skills, more innovative and effective curriculum and 
instructional practices, improved attitudes toward schooling and learning, increased 
parental involvement; and improved school climate. Starting with two pilot schools in 
1986-87, Accelerated Schools has reached over 1,600 elementary, middle, and high 
schools. 
 

Source: The Collaborative for Teaching and Learning. Accelerated Schools Programs.  07 July 2008. 
http://www.ctlonline.org/programs/programs_asp.asp>, and  

The Accelerated Schools Project. 07 July 2008. <http://www.acceleratedschools.net/> 
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Model Program: Project GRAD 
Project GRAD operates on the premise that high schools, to be successful, must build 
on the success of the middle schools from which they draw their students, and that 
these middle schools must build on the achievements of the elementary schools from 
which their students come.  Thus, Project GRAD is designed to operate not only at 
the high school level but also in the elementary and middle schools that constitute the 
“feeder system” for high schools. 
 
Project GRAD focuses on five core programs that implement activities both within 
and outside the classroom. These activities target the major aspects affecting a 
student’s motivation and academic performance within a low-income community. 
o Mathematics 
o Literacy 
o Classroom Management 
o Social Services & Parental Involvement 
o The High School Program 
 
Project GRAD’s success demonstrates that the standards in the No Child Left Behind 
Act are achievable and that creating a framework for accountability is a critical 
element for success: 
o Project GRAD works with the most disadvantaged public schools in each city 

where it operates. 
o In our original cluster of schools, we have increased the number of high school 

graduates by 94%, raised the number of students going to college by 400%, and 
generated a college completion rate 70% above the national average. 

o In lower grades, the achievement gaps between low-income, minority at 
risk youth and state and district average achievement levels have been 
substantially narrowed or closed. 

o Leading indicators show that Project GRAD is on track to achieve similar results 
in subsequent feeder patterns and cities where it operates. 

 
Source: Project GRAD. 16 June 2008. <http://www.projectgrad.org/site/pp.asp?c=fuLTJeMUKrH&b=365959> 
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Model Program: Career Academies 
Connecting career exploration with academics is not a new idea.  Academies have been 
operating in schools across the country for over thirty years and have a proven record 
of success.  A number of rigorously designed studies have generally shown 
improvements in attendance, retention, graduation rates, and grades.  They also show 
that both students and teachers like academies better than traditional high schools. 
 
Career academies differ from traditional academic and vocational education because 
they prepare high school students for both college and careers. Academics provide 
broad information about a field such as health care, finance, engineering, media, or 
natural resources. They weave the themes into academic curricula that qualify students 
for admission to four-year colleges or universities.  
 
Several leading organizations of career academies have agreed on a common standard 
for academies, and use the following parameters when describing a career academy:  
o A small learning community, comprised of a group of students within the larger 

high school, who take classes together for at least two years, and are taught by a 
team of teachers from different disciplines; 

o A college preparatory curriculum with a career theme, enabling students to see 
relationships among academic subjects, and their application to a broad filed of 
work; and 

o Partnerships with employers, the community, and local colleges, bring resources 
from outside the high school to improve student motivation and achievement.  

 
Source: Education Week. Career Academies Seen to Pay Off in Higher Earnings. 15 July 2008. 

<http://www.edweek.org/login.html?source=http%3A%2F%2Fwww.google.com%2Fsearch%3Fclient%3Dopera%26rls%
3Den%26q%3Dcareer%2Bacademies%26sourceid%3Dopera%26ie%3Dutf-8%26oe%3Dutf-

8&destination=http%3A%2F%2Fwww.edweek.org%2Few%2Farticles%2F2008%2F07%2F16%2F43career.h27.html&leve
lId=2100&baddebt=false>, and  

National Career Academy Coalition. 15 July 2008.  <http://ncacinc.com/> 
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Model Program: The MET – Rhode Island 
The Met Center is a network of six small public high schools in Rhode Island.  All Met 
students have tailored curricula and apply academic learning at internships in the 
community.  To date, The Met has inspired a national network of 50 similar schools. 
 
The Met is grounded in the philosophy of educating one student at a time and that 
true learning takes place when each student is an active participant in his or her 
education.  Learning also takes place when teachers, parents, and mentors who know 
the student well personalize a course of study, and when school based learning is 
blended with outside experiences to heighten the student’s interest. 
 
Rigor:  The Met uses internships as a way to take theory and abstract knowledge and 
apply them to real life.  Kids learn math and people skills by selling a house.  They 
learn physics by building a boat.  These final products – the boat or the sale of the 
house demonstrate real proficiency in those skill areas.  This system creates a culture 
where students take pride in their work and internalize high standards. 
 
Relevance:  The Met does not use the ordinary top-down approach, where students 
learn everything in the order in which it is laid out in a textbook, it builds a 
personalized learning plan around each student’s needs, interests, and passions.  
Students explore possible career paths by interning at organizations and businesses of 
their choosing. 
 
Relationships: The Met’s advisory system allows at least one adult to really know each 
student and makes a small school smaller.  Students refer to their advisory as “their 
second family.” 
 
Core Tenets of a Met education include: 
o Learning in the Real World 
o Advisory & Assessment 
o Applied Academics & Assessment 
o College Transition Program 
o Health & Wellness 
o Travel Opportunities   
 
Some facts: 

o 94.9% Graduation Rate (RI avg. 89.2% and Providence avg. 86.7%) 
o 92.1% Attendance Rate (RI avg. 90.4% and Providence avg. 84.46)  
o 98% College Acceptance 
o 75% College Enrollment 

 
Source: The Met. 05 September 2008. <http://web.me.com/brianjmills/Metcenter.org/Index.html> 
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Model Program:  The Biotech Academy - Andrew P. Hill High School - San Jose, CA. 
The Biotech Academy at Andrew P. Hill high School is a work in progress striving to 
sustain all the qualities that research and experience indicate make an academy 
successful, including being a small learning community with a college-preparatory 
curriculum and postsecondary partnerships. Committed adults -- teachers, counselors, 
and business partners -- work together to keep students in school, help them plan for 
the future, and encourage their academic achievement. Another critical element of the 
academy is that every student is known and valued and has a caring adult in his or her 
life. Teachers work as a team to ensure that each student is known well and has the 
support needed for success. 
 
The Biotech Academy has established partnerships with several local Silicon Valley 
companies. These companies provide guest speakers, field trips, and job- shadowing 
opportunities. Some offer internships for students. Others also participate in the 
mentor program for academy juniors and seniors. Mentors volunteer two hours each 
month and offer academic support, role modeling, and encouragement to students. 
Often, mentors are the experts for student projects. 
 
During visits to companies, students also have opportunities to learn about other 
careers such as biochemistry, engineering, biology, and chemistry. Through exposure 
to the real world, business partners hope to encourage students to stay in school, focus 
on academic achievement, and plan for future success. 
 
Most Biotech Academy students enter the program with a poor attitude about school 
and a less-than-stellar academic record -- cutting classes, being pressured by peers to 
be cool, and not believing in themselves or other people. However, by the time 
students complete their first year, most learn that perseverance and hard work can 
lead to a better future.  
 
Andrew P. Hill High School also has a Medical Magnet Program. 
 

Source: Edutopia. Biotech Academy: Challenging Assumptions and Changing Lives. 01 October 2003. < 
http://www.edutopia.org/biotech-academy-challenging-assumptions-and-changing-lives>, and 

Andrew P. Hill High School. 13 May 2008. < http://ah.ca.campusgrid.net/home> 
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Model Programs:  Global Nomads Group – ALPHA Academy - Magnolia, TX 
At ALPHA Academy outside of Houston, where 84 percent of the students are 
identified as at-risk, students were suddenly enthusiastic about learning and initiating 
projects of their own design. What piqued their interest in global knowledge? It was 
their interactions with teens from all over the world – Mozambique, Japan, Brazil – 
who participate with them in Global Nomads Group’s (GNG) international 
videoconferences. Since the GNG program debuted in fall 2005 in Texas’s Magnolia 
Independent School District, social studies students have become increasingly 
engaged in the learning process as they learn directly from their peers in other 
countries.  
 
All GNG lessons have an academic core – students are learning social studies, 
geography, culture, religion, and political science while also grasping the “big picture” 
concept of global communication. This videoconferencing technology is possible 
through the Magnolia school district. The district’s director of technology ensured that 
every school and administrative building was equipped with cameras, fiber optics, and 
VirtualLAN. While looking for an innovative application of video technology, the 
director discovered Global Nomad Groups and appreciated the high interactivity of its 
learning content.  
 
ALPHA Academy students learned first-hand about what poverty looks like in other 
countries, inspiring them to raise the funds to feed, clothed, and educate a child in 
Mozambique for a year. After talking with international teens about HIV/AIDS, the 
GNG participants decided to host an assembly at school where a nurse came to 
educate students about AIDS. Teachers watched as academic achievement soared 
among students who had once been apathetic in class. Teens were also excited to 
positively represent America to their global peers.  

 
Sources: Crane, Elizabeth. Global Nomads: At-Risk Students Connect with Peers Worldwide. Edutopia. 11 December 2006. 

<http://www.edutopia.org/print/3103>. 
Global Nomads Group. About GNG. 27 August 2008. <http://www.gng.org/about_gng/overview.html>. 
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Model Program: GEAR UP North Carolina 
GEAR UP, Gaining Early Awareness and Readiness for Undergraduate Programs, is a 
national initiative whose mission is to significantly increase the number of students 
who are prepared to enter and succeed in postsecondary education. GEAR UP is 
funded through grants from the U.S. Department of Education.  
 
Historically, North Carolina's manufacturing economy did not require a college-
educated workforce. To succeed and compete in today's global economy, however, 
individuals need a higher level of education. GEAR UP North Carolina works with 
students and their families in 20 of North Carolina's 100 counties. Beginning in 7th 
grade, students are afforded opportunities to participate in exciting activities that 
prepare them to enter and succeed in college. GEAR UP NC's purpose is to increase 
the number of students who attend public and private or independent colleges and 
universities, community colleges, or technical schools immediately after high school. 
 
By investing in the future of those students who would not otherwise pursue 
postsecondary education, GEAR UP North Carolina is enabling the dream of "leaving 
no child behind." 
 
GEAR UP NC Facts:  
o 75% of students claim their participation in GEAR UP has changed their plans 

about attending college.  
o 90% of GEAR UP students plan on attaining an Associate's Degree, Bachelor's 

Degree, and/or a Graduate or Professional Degree after graduating from high 
school.  

o 98% of GEAR UP parents aspire for their child to at least attain an Associate's 
Degree.  

o All GEAR UP counties have experienced an increase in academic achievement.  
o EOG, End of Grade, testing reached higher levels in all counties.  
o 93% of GEAR UP parents regularly discuss college attendance with their children.  
 

Source: Gear Up North Carolina. 23 July 2008. <http://www.ncmentor.org/Gear_Up/home_-_Gear_Up.aspx> 
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Key Projects 
Description Action Steps Lead Agency Supporting Agencies 

Develop 
agreements on 
K-12 curricula 
and programs. 

Establish a Memorandum of Understanding 
between school systems to establish 
Accelerated Schools, joint AP, honors, CTE, 
distance learning, Telepresence Classrooms, 
and shared programs.  

Alliance for Tomorrow 

RSS, CCS, KCS, Boards of 
Education, Chambers 

Conduct a feasibility study of alternative 
education programs (year-round schools, day 
programs, etc.). 

Alliance for Tomorrow 
RSS, CCS, KCS, Boards of 

Education, Catawba College, 
Livingstone College 

       

Establish career 
academies and 

magnet 
programs at 

schools 
throughout each 

system. 

Develop plan to establish Health, STEM, 
Education, Global Learning (IB), Motorsports, 
Performing & Visual Arts, Biotechnology, 
Business/Entrepreneurship, and other career 
academies and magnet programs at each high 
school and the respective feeder schools. 

Alliance for Tomorrow 

RSS, CCS, KCS, Boards of 
Education, Chambers, 

Industry Councils, Cabarrus 
& Rowan Society of Human 

Resource Managers (SHRM), 
etc. 

Collaborate with the NC Biotechnology Center to 
integrate biotechnology curricula for 
elementary, middle and high schools. 

Alliance for Tomorrow 
RSS, CCS, KCS, Boards of 

Education, NC Biotechnology 
Center  

       

Increase career 
awareness and 
at risk student 
programming. 

Develop plan to provide career counselors to all 
schools to support students in grades 3 and 
higher. Alliance for Tomorrow 

RSS, CCS, KCS, Boards of 
Education, Chambers, 

Industry Councils, Centralina 
WDB 

Create program with the businesses community 
to increase mentoring, job shadowing, 
internships and other career-oriented programs. 
(Common Cause) 

Alliance for Tomorrow 
RSS, CCS, KCS, Chambers, 
EDCs, Industry Councils, 

Centralina WDB, Cabarrus & 
Rowan SHRM 

Enhance and expand at-risk student, drop out 
prevention, and graduation assistance programs 
in each school system (Project Grad).  

Alliance for Tomorrow 
RSS, CCS, KCS, United Way, 

CIS, JA, B&G, Chambers,  

       

Strengthen 
transition 

programs for 
students to work 

or higher 
education. 

Establish program with private sector 
volunteers to assist students and families in 
applying to schools and for financial aid. 

Alliance for Tomorrow 
Chambers, EDCs, Rowan 

Business Alliance, Industry 
Councils 

Expand access to SAT preparation assistance 
programs for students. 

Alliance for Tomorrow 
RSS, CCS, KCS, Catawba 

College, Livingstone College, 
Shaw University, Barber-

Scotia College 

Establish a Gear UP Program in Cabarrus and 
Rowan County. Alliance for Tomorrow 

RCCC, CIS, Chambers, Rowan 
Business Alliance, Industry 

Councils, Gear UP NC 
       

Increase the 
quality of 
student 

achievement 
programming. 

Conduct an analysis of and implement 
alternative programs for high-risk youth and 
juvenile offenders that provide access to high 
school completion and career opportunities. 

Alliance for Tomorrow 
CIS, AFEC, Juvenile Crime 
Prevention Council, United 

Way, RSS, CCS, KCS, 
Centralina WDB 

Establish multi-grade competitions/fairs for 
students in multiple disciplines from each 
system and the region. Alliance for Tomorrow 

RPE, KEF, CEF, CIS, 
Chambers, EDCs, Rowan 

Business Alliance, Industry 
Councils, Local 

Governments, United Way 
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 Objective 6: Improve Administrator and Educator Professional 
Development, Recruitment, and Retention.  Critical to the success of each 
school system is maintaining and recruiting highly skilled administrators and 
educators that will lead schools and the school systems to a level of excellence. 

 
“Existing educators need to be training and re-trained about new and better methods to educate the students – 
out of the box techniques – students need a challenge and to understand the importance of technology.” 
 
“… the retirements of baby boomers, coupled with fewer young people majoring in education, is creating a 
significant challenge.” 
 
“Need to pay our educators more, possibly higher supplements.” 
 
“Continuous staff development and training programs. Extra resources needed, these areas are usually 
minimally funded.” 

 
The backbone of a successful education system is its administrators and 
educators.  Without dedicated and qualified professionals, the performance of the 
students and the systems will struggle to meet the performance standards 
established by No Child Left Behind (NCLB) and the state of North Carolina.  
Providing high quality professionals with frequent opportunities to maintain and 
upgrade their skills insures the success of students and the system. 
 
Retaining and recruiting high quality adminstrat0rs and teachers was identified 
as one of the top five priorities for each school system in the K-12 Assessment 
online survey and the 2004 Rowan Teacher Survey.  Mentor programs in each 
systems have had some success with assisting new teachers is adjusting to the 
rigors of education and helped with retention but more effort is needed.  If 
implemented effectively the Key Projects will make the counties and systems 
more attractive to new teachers. 
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Model Programs 

 
 

Model Program: Pay for Performance – Douglas County, CO 
The performance pay system for the Douglas County Federation of Teachers (DCFT) 
has both stability and longevity. The purpose of the plan, according to the district, is to 
reward teachers for outstanding student performance, enhance collegiality, and 
encourage positive school and community relations.  
 
The Douglas County plan includes knowledge- and skills-based pay and group-based 
performance pay in its salary structure.  Under the skills-based part of the plan, 
teachers earn increases for mastering skills the district has identified as desirable.  
The school system provides access to skill training.  Teachers must demonstrate how 
their work is being used to drive instruction and employing new skills.  Instead of 
annual increases based on years of experience, though, teachers only receive increases 
if they earn a rating of "proficient" or better on their annual evaluation.  To qualify as 
proficient, they cannot receive an "unsatisfactory" rating in any category.  Principals 
evaluate teachers based on classroom observations rather than test scores.  Teachers 
also develop personal growth plans every two years. 
 
All the teachers in a school or in a group involved in an initiative targeted to improve a 
student objective can qualify for a group incentive. 
 

Source: Education World. Pay for Performance: It Can Work – Here’s How. 09 May 2008.  
<http://www.educationworld.com/a_issues/issues/issues374c.shtml>; and 
Douglas County Federation. For Teachers: Performance Pay. 09 May 2008. 

<www.dcft.net/teachers/performance/default.htm>. 
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Key Projects 
Description Action Steps Lead Agency Supporting Agencies 

Establish 
innovative 

retention and 
recruitment 
programs. 

Develop retention and recruitment 
partnerships to establish comprehensive 
incentive packages. 

Chambers of 
Commerce 

RSS, CCS, KCS, Alliance For 
Tomorrow, CVBs, Local 

Governments 

Develop program to recruit traveling spouses 
into careers in education, especially those who 
speak foreign languages.  

Alliance for Tomorrow 
RSS, CCS, KCS, Chambers of 
Commerce, RCCC, Catawba 
College, Livingstone College 

Conduct a feasibility student to establish a 
locally funded Pay for Performance initiative. Alliance for Tomorrow 

Chambers, RSS, CCS, KCS, 
Local, Teacher Associations, 

PTAs 

    

Increase 
professional 
development 
opportunities 
for Pre-K-12 

administrators, 
counselors, and 

teachers. 

Expand school administrator, counselor, and 
educator recognition programs. 

Alliance for Tomorrow 
RSS, CCS, KCS, Chambers, 

EDCs, Rowan Business 
Alliance, PTAs, Local 

Governments 
Provide professional development scholarships 
for Pre-K-12 educators in engineering, 
sciences, math, and languages. 

Alliance for Tomorrow 
Chambers, EDCs, Industry 
Councils, Local Businesses 

Partner with local higher education institution 
or other organizations to develop professional 
development programs. 

Alliance for Tomorrow 
RSS, CCS, KCS, Catawba 

College, Livingstone College, 
Shaw University, etc. 

Establish career awareness and education 
program for counselors and teachers. Alliance for Tomorrow 

RCCC, Chambers, EDCs, 
Industry Councils, Cabarrus & 

Rowan SHRM, etc. 
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 Objective 7: Expand and Increase After and Summer School 
Programming:  Create high quality after-school and summer programming 
that provides youth with structured activities, learning opportunities, and 
personal enrichment outside of school, either on campus or in their 
communities. 

 
“More after school programs to provide remedial work and enrichment for all students. Middle school students 
especially should not be going home to empty houses.”  
 
“After school clubs provide leadership, teach skills, and give students a sense of belonging.  Extra funding should 
be provided to expand these opportunities.” 
 
“Vital to success - structured learning and recreational environments have to be in place. Enrichment should also 
be a component.” 
 
“Must emphasize this need for both “at risk” students and exceptionally talented students. WE tend to view this 
as “make up” work, but it should extend career and workforce talents and opportunities.” 

The K-12 Assessment identified the need to expand and enhance after school 
programming aligned with the school curriculum.  21st Century schools can 
provide diverse, supervised activities for children during out-of-school time.  
School-age programs enable children to learn, grow and socialize in a safe and 
stimulating environment while also meeting the needs of working families.  
Quality after-school programs can have far-reaching benefits that include 
increased learning, healthier behaviors, increased exposure to career choices, and 
enhanced psychosocial development.  

According to national research conducted by the Afterschool Alliance, more than 
25 percent of school age children (K-12) are on their own afterschool (self care) 
and only 11 percent participate in afterschool programs.  Based on the national 
percentages, of the combined 49,000 students enrolled in the three school 
systems 12,250 are on their own after-school, 5,390 are enrolled in after-school 
programs, with the remainder in the care of a parent, guardian, sibling, or  
multiple care arrangement. 

There are numerous programs being offered by schools, churches, community 
based organizations, businesses, and public agencies.  Programs like Rowan’s 
Students in Training, Communities in Schools, Junior Achievement, Future 
Farmers of America, 21st Center Community Learning Centers (Rowan), Hispanic 
Learning Center, recreation centers, and others need continued support to 
expand their capacities to serve more youth.  Structured summer programs are 
rare and are often offered inconsistently.  Because of the large number of 
programs, an initial effort in the Key Project will coordinate and organize 
programs will provide an opportunity to effectively leverage resources that can 
benefit the organizations and the children and families they serve. 
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Model Programs 

 
 

Model Program: Computer Learning Centers Partnership, Fairfax, VA 
The Computer Learning Centers Partnership (CLCP) is a public-private collaboration 
to leverage resources for state-of-the-art technology centers for children. The CLCP 
provides high-tech resources for children and their families who otherwise would not 
have access to current technology. CLCP provides access to computers, Internet use, 
technology instruction, literacy activities, homework assistance, enrichment activities, 
field trips, community service projects, and healthy snacks in an after-school setting at 
14 convenient locations.  The participants range in age from 5 to 18. 
 
The CLCP management structure includes monthly meetings of an Advisory Council 
composed of partners from government, business, and the community. Members 
collaborate to provide resources such as assistance with site construction and 
renovation, wiring and telecommunications, training programs for the staff, 
curriculum development, donations of equipment and software, and various 
enrichment activities for the children.    
 
Team-based management is used with the active involvement of partners to ensure 
ongoing training for the staff of the Computer Learning Centers Partnership (CLCP) 
and an enriched curriculum. Site directors and program managers collaborate in bi-
weekly meetings, spending half a day on staff development training and the 
development of new curricula and program content that compliments what is being 
taught in the public schools. Private sector partners assist with enrichment activities, 
such as a financial program curriculum created with help from a banker who is a 
Council member, and "cable in the classroom" which is provided through the Internet 
provider that supplies Internet connectivity to eight of the 13 sites in the CLCP. 
Corporate partners have said that in addition to providing access to computer 
technology to promote self-esteem and improve academic performance, they know 
they are helping to train and prepare future members of the area's workforce. 

 
Source: AfterSchool.org. Promising Practice Program. 01 August 2008. http://www.afterschool.org/ppas-search 

Fairfax County, VA <http://www.fairfaxcounty.gov/rec/comm_ctr/clcp/clcp.htm> 
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Model Program: 21st Century Community Learning Centers -SeeSaw Studio – 
Durham County, NC 

21st CCLC is a funding source authorized by the No Child Left Behind Act and 
administered by State Education Agencies though grants.  It is intended to provide the 
following services to students attending high-poverty, low-performing schools: 
 
o Academic enrichment activities aimed at meeting state and local achievement 

standards. 
o Services designed to reinforce and complement the regular academic program 

such as: drug and violence prevention, counseling programs, art, music, and 
recreation, technology education, and character education programs. 

o Literacy and related educational development services to the families of children 
who are served in the program. 

 
Its afterschool programs are mostly located within existing schools and grants are 
predominantly given to school districts or community-based organizations.   
 
In the summer of 2002, as a 21st CCLC initiative, Durham Public Schools partnered 
with SeeSaw Studio, a firm specializing in textile printing and graphic design, to 
provide middle school students with a four week program of workshops taught by the 
studio’s artists. Students participated in various projects like making t-shirts, 
flowerpots, and personal business cards. Since then, SeeSaw Studio has expanded the 
free afterschool program to serve youths aged 12-18 throughout the academic year 
with a focus on design, entrepreneurship, art, and life skills. The program is designed 
to address the lack of opportunities for career training in art and design for low-
income youth and the chronically high teen dropout rates. The organization promotes 
confidence, collaboration, creativity, and community. 
 

Source: SeeSaw Studio. 02 June 2008. <www.seesawstudio.org>;  
Afterschool Alliance. 02 June 2008. <www.afterschoolalliance.org>. 
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Model Programs: Life Sciences Summer Institute – San Diego, CA 
With the purpose of closing the gap between what academic institutions are teaching 
in the life sciences and what the real world industry needs, the Life Sciences Summer 
Institute (LSSI) exposes students to career opportunities through mentoring by a 
company or research scientists and hands-on laboratory experience. The San Diego 
Workforce Partnership collaborated with BIOCOM, the life science trade industry, to 
work with high school junior and seniors to connect them with companies in the 
biotechnology industry. The students attend a one week “boot camp” at the Southern 
California Biotechnology Center at Miramar College before the start of their summer 
internships, after which they work in employer-paid internships in the San Diego 
region. 
 
A companion program is a twelve-day externship for high school teachers. Teachers 
also attend a one-week “boot camp” at Biogen Idec’s Community Lab facility where 
they receive interactive laboratory training. Teachers then attend half-day externships 
in the life sciences industry. Each day of experience is concluded with workshops in 
connection to the curriculum, ideas for implementation, and best practices.  
 
The LSSI internship program leapt in enrollment from 38 students its first year in 
2005 to 198 attendees two years later. The numbers of companies hosting interns and 
teachers participating in the externship experience have both doubled. More than 
twenty percent of students placed in life sciences companies as interns have continued 
to work full or part time. The program is funded by a $2.5 million grant through the 
U. S. Department of Labor’s Employment and Training Administration.  
 
LSSI and its other life science workforce components are becoming national models, 
not just for the biotechnology field but also adapted to suit other high-tech industries 
through its basic hands-on approach to workforce training.  

 
Source: WorkforceOne. Life Sciences Summer Institute. 27 August 2008. 

<http://www.workforce3one.org/view.cfm?id=4848>. 
BIOCOM. 27 August 2008. <http://www.biocomworkforce.org/initiatives/?id=4 > 
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Key Project 
Description Action Steps Lead Agency Supporting Agencies 

Develop high 
quality, accessible 

afterschool and 
summer 

programming. 

Establish an After-school Alliance that includes the 
school systems and all existing after school and 
summer program providers in the Counties to 
align, coordinate, and leverage programming. 

Alliance for Tomorrow 
RSS, CCS, KCS, YMCAs, Junior 
Achievement, CIS, Boys & Girls 

Club, Local 21st CCLC, Etc. 

Establish a Youth/Adult Partnership in the Counties 
to hold forums for teens and adults to develop and 
improve after-school and summer programming. Alliance for Tomorrow 

Centralina WDB, RSS, CCS, KCS, 
RPE, KEF, CEF, CIS, Junior 
Achievement, Chambers 

Establish a Computer Learning Centers Partnership 
for the Region. 

Alliance for Tomorrow RSS, CCS, KCS, Public Agencies, 
YMCAs, Boys & Girls Club, Etc. 

Partner with local agencies to develop plan to 
construct, upgrade, and renovate existing public 
facilities that house after school and summer 
programs for local youth. 

Alliance for Tomorrow 
Centralina WDB, RSS, CCS, KCS, 
RPE, KEF, CEF, CIS, Chambers, 

US GBC  

Conduct feasibility studies regarding the use of 
school facilities by after-school agencies, summer 
programs, or having facilities co-located on 
campuses. 

Alliance for Tomorrow 
RSS, CCS, KCS, Boards of 

Education, County Commissions, 
United Way 

Provide financial and technical assistance to 
Afterschool Alliance members to increase program 
capacities. 

Alliance for Tomorrow 
United Way, Local Governments, 

Chambers, Rowan Business 
Alliance, CIS, etc. 
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Action Area 2: Expand Opportunities in Higher 
Education 
Increase opportunities for local residents to have access to relevant higher education 
that provides opportunities for new careers, upgrade skills, increases the 
competitiveness of the local workforce, and provides companies with access to 
educated and skilled employees. 
 
“Coordinate new degree programs with workforce demand. Provide education and training within the companies.” 
 
“Money is usually the slow down other than a (HSD)/GED to higher education. How can young people afford this 
without getting into a huge debt?” 

 
 Objective 1: Expand and Enhance Certificate, Diploma, and Two-Year 

Program Capacity and Offerings.  Create additional programming and 
increase capacity for existing high industry demand fields. 

 
The NCRC & Existing Business Needs Assessment and the Regional Workforce 
Assessment identified the need to enhance and expand educational program 
offerings by RCCC and Cabarrus College of Health Sciences (CCHS) to meet the 
workforce needs of the Counties.  Healthcare, motorsports, logistics, hospitality 
and other sectors are already facing a shortage of workers with certificates, 
diplomas or associate degrees.  These industries were identified for high growth 
in the NCRC Economic Impact Analyses and by the Centralina WDB.  The Key 
Projects support growth in the capacity of these programs in the Counties to 
provide residents with greater access to high quality job opportunities and to 
provide employers with highly qualified employees. 
 
“We need to see evidence of more modularized instruction, articulation of non-credit courses to credit, 
compressed scheduling, weekend college opportunities, more programs in cooperation with local public schools 
and universities.” 
 
“Identify currently available program options from providers in the region, develop more articulation agreements 
with neighboring institutions, analyze effectiveness and utilization of resources of current programs, create 
business/industry partnerships to develop financial support for equipment and (program) development.” 
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Model Programs 

 
 

 
 

Model Program: Opening Doors - Kingsborough Community College – Brooklyn, NY 
About 45 percent of students who begin postsecondary studies at community colleges in 
the United States have not completed a degree or enrolled elsewhere six years later. 
Moreover, a large percentage of entering community college students are not prepared for 
college-level work and must take remedial courses.  
 
In an effort to improve student persistence, Kingsborough Community College 
participated in Opening Doors, a nationwide project that tests different approaches to 
enhancing instruction, student services, and financial aid at community colleges. 
Kingsborough's Opening Doors program revolves around learning communities, groups 
of up to 25 freshmen who take three first-semester courses together: English (usually at 
the remedial level), a course on another academic subject, and a one-credit freshman-
orientation course. Through a random assignment process, MDRC evaluated 
Kingsborough's Opening Doors program and found that early evidence is encouraging: 
Among other improvements, 34 percent of students in the Opening Doors program who 
had failed a reading skills test and a writing skills test before enrollment passed both tests 
the following year. In comparison, just 15 percent of students in the control group who 
previously had failed both tests passed both tests a year later. All students must pass 
certain developmental courses before they are allowed to retake the tests. 
 
Source: MDRC. “Learning Communities Program at Kingsborough Community College Improves Test Scores. 25 November 2005. < 

http://www.mdrc.org/area_fact_25.html> and 
Kingsborough Community College. 23 May 2008.  <http://www.kbcc.cuny.edu/index.php> 

Model Program:  Capital IDEA/ACC Partnership - Austin and Round Rock, TX 
Capital IDEA/ACC Partnership in Austin and Round Rock, Texas is a partnership between 
Capital IDEA – established by leaders of Austin Interfaith and the business community – 
and Austin Community College. Funding will be used to support this partnership by 
providing financial and supportive services to low-income participants seeking associates 
degrees and/or certification in high-demand allied health fields. Capital IDEA assists low-
income adults in central Texas to attend college and obtain degrees by providing intensive 
wrap-around services and case management; financial sponsorship of tuition, fees and 
books; financial assistance with child care, transportation, and emergency living expenses; 
innovative class structures, study groups and tutoring; and a College Prep Academy for 
those students who need additional developmental aid before enrolling in Austin 
Community College courses. 

 
Source: Workforce Strategies Initiative. Courses to Employment Demonstration Sites. 01 August 2008. 

<http://www.aspenwsi.org/WSIwork-HigherEdsites.asp>, 
Capital IDEA. 23 July 2008. http://www.capitalidea.org/, and 

Austin Community College. 23 July 2008 <http://www.austincc.edu/> 
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Key Projects 
Description Action Steps Lead Agency Supporting Agencies 

Increase 
student 

retention and 
success. 

Research and implement programs such as 
Opening Doors and wrap-around services to 
increase student success. 

RCCC 
Alliance For Tomorrow, RSS, 

CCS, KCS, CIS, Centralina 
WDB, JobLink 

Expand career-oriented programs (mentoring, 
job shadowing, etc.). 

RCCC, CCHS & Job 
Training Providers 

Alliance For Tomorrow, 
Chambers, EDCs, Rowan 

Business Alliance, Industry 
Councils, Centralina WDB, 

JobLink, United Way 
    

Expand and 
increase access 
to high industry 

demand 
programs. 

Establish industry sector workforce councils to 
identify and develop high demand educational 
and training programs.  Alliance for Tomorrow 

RCCC, Chambers, EDCs, 
Rowan Business Alliance, 
Centralina WDB, JobLink, 

Cabarrus & Rowan SHRM, etc. 

Assist educational and job training entities in 
increasing access to and capacity of existing 
high demand programs. Alliance for Tomorrow 

RCCC, CCHS, Chambers, EDCs 
Rowan Business Alliance, 

Industry Councils, Centralina 
WDB, JobLink 

Support growth plans of local colleges. 

Alliance for Tomorrow 

RCCC, CCHS, Chambers, EDCs 
Rowan Business Alliance, 

Industry Councils, Centralina 
WDB, JobLink, Local 

Governments 
Assist education and job training agencies in 
offering hospitality, logistics, and other 
programs currently in demand by local 
industry. 

Alliance for Tomorrow 
RCCC, Chambers, EDCS, 

Rowan Business Alliance, 
Industry Councils, Centralina 

WDB, JobLink 
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 Objective 2: Expand and Enhance Four-Year Program Capacity and 
Offerings.  Create and expand program offerings to increase opportunities for 
residents to advance their educations locally. 

 
“More scholarships for students for higher education, and have placement opportunities in the counties and/or 
NCRC for these graduating students (certif., diploma, 2 yr, 4 yr, etc).” 
 
“Partnerships between RCCC and other colleges and universities might enhance transfer to 4 year institution.” 
 
“A definite need – with all the universities here, programs and facilities should begin immediately.” 

 
Each of the comparison communities in the Regional Workforce Assessment has 
public universities that provided affordable access to higher education.  Catawba 
and Livingstone Colleges - local private universities - are meeting some of that 
demand but their tuitions (which are over $13,000 annually) prevent many 
residents from pursuing a four-year degree.  Greater access to financial assistance 
and affordable higher education may encourage more local students to pursue 
four-year degrees.   The Model Programs highlight that this has been successfully 
accomplished in diverse communities.  The Key Projects will increase programs 
and establish a local public four-year university would provide great assets to the 
Counties.  A public four-year university would enhance their marketing and 
recruitment efforts, be a resource for businesses, create a true lifelong learning 
environment, and support the local economies.  
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Model Programs 

 
 

Model Program:  Atlanta University Center Consortium Dual Degree Engineering 
Program – Atlanta, GA 

Created in 1969, the AUCC Dual Degree Engineering Program began as a partnership 
between Morehouse College, Spelman College, and Clark Atlanta University, and 
Georgia Institute of Technology to increase the number of minority students going 
into math, science, and engineering.  Since that time, the program has extended this 
opportunity for students to include nine more engineering schools: Auburn 
University, Clarkson University, North Carolina A&T State University, Rensselaer 
Polytechnic Institute, Rochester Institute of Technology, University of Alabama in 
Huntsville, University of Florida, University of Michigan-Ann Arbor, and the 
University of Missouri, Rolla.   
 
This program boasts several accomplishments: 
o A steady-state enrollment of 450 registered students 
o Scholarship support of approximately 35 corporations  
o Recruitment by over 50 corporations for summer, permanent and/or cooperative 

arrangement employment opportunities for students 
o Enrollment of students from not only the Southeast, but also from across the 

United States, US Virgin Islands, England, Kenya, Ghana, and Nairobi 
o A rate of at 75% of graduates moving on to complete graduate or professional 

degrees 
 
Georgia Tech remains the leading institution that partners with the AUCC to provide 
engineering training to students.  A win-win situation for all involved, Georgia Tech 
has become recognized as one of the top producers of minority engineering students 
in the country.  The schools of the AUCC are able to provide an engineering program 
to their students despite a lack of financial resources, and the engineering schools are 
able to increase the number of minorities who receive degrees from their institutions. 

 
Source: Atlanta University Center. 01 August 2008. <http://www.aucenter.edu/ddep/index.html> 
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Model Program:  The Southern Virginia Higher Education Center – South Boston, VA 
The mission of the Southern Virginia Higher Education Center (HEC) is to advance 
Southern Virginia economically, culturally, and socially, by providing its citizens 
affordable and accessible educational opportunities through partnerships and regional 
cooperation. 
 
Located in South Boston, Halifax County in the Southern region of Virginia, the HEC 
offers students a high quality education through partnerships with Virginia colleges and 
universities. Students can earn a Certificate, Associate, Bachelor, and Master degrees in 
20 disciplines and 12 Degree programs. Courses offered include everything from 
Nursing Assistant to Truck Driving, and Cosmetology to Cisco Certifications. Students 
get all the educational advantages offered by more traditional colleges. 
 
The HEC campus revolves around a renovated Stem Factory tobacco warehouse, circa 
1850, once owned by Export Leaf Tobacco.  The Stem Factory boasts a high-tech interior 
in steep contrast to its historical brick facade. Over 200 student accessible computers in 
twenty classrooms and common areas give our students easy access to technological 
resources. 
 
The following educational institutions are HEC partners: 
o Danville Community College/Southside Virginia Community College – Certificate, 

Diploma, Associate Degrees (9) 
o Central Virginia Community College – Associate in Applied Science (1) 
o Commonwealth Graduate Engineering Program – Master of Science (10 

engineering disciplines) (Degrees are from Virginia Tech, UVA, VCU, Old 
Dominion or George Mason) 

o Longwood University – Master of Science (1), Certificate (1) 
o UNC Chapel Hill – Master of Science (1) 
o Old Dominion Distance Learning – Bachelor of Arts (1) and Sciences (11), Master of 

Science (1) Doctor of Philosophy (2) 
o Mary Baldwin College – Bachelor of Arts (13), Master of Arts (1) 
o Troy University – Bachelor of Science (5) and Master of Science (7) 
o Virginia Tech – Bachelor of Science (2), Master of Science degrees (7) 
 
Source: Southern Virginia Higher Education Center: 9 September 2008. <http://www.svheducation.org/whoweare.html>. 
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Key Projects 
Description Action Steps Lead Agency Supporting Agencies 

Enhance and 
increase 
programs 

offered on local 
campuses. 

Conduct an analysis to establish dual 
engineering, science, and technology degree 
programs at local higher education institutions. 
(AUC Consortium) 

Alliance for Tomorrow 
Catawba College, 

Livingstone College, NCRC 
University Partners 

Increase capacity in local health and science 
related bachelor’s degree programs. Alliance for Tomorrow 

CCHS, Catawba College, 
Livingstone College, NCRC 

University Partners 

    

Establish a local 
public four-year 

university. 

Conduct feasibility study to establish public 
four-year university or Higher Education Center 
(HEC). 

Alliance for Tomorrow 
Chambers, EDCs, Local 

Governments 

Obtain legislative support for a public four-year 
university or HEC to serve the Counties. Alliance for Tomorrow Chambers, EDCs, Local 

Governments 
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 Objective 3: Establish Local Graduate & Doctoral Programs.  Create 
advanced educational programming for residents, in-migrants, and the targeted 
external workforce that is available locally through creative collaboration, 
facility alternatives, or new facilities. 
 

“Service area lines must become less restrictive; public/private institutions also need to leverage resources – 
historically that has not been done.” 
 
“…would like to see the NCRC universities offer graduate programs in addition to their research activities on 
the campus.” 

 
Based on the findings of the NCRC & Existing Business Needs Assessment, local 
graduate and doctoral programs will be of great need to the researchers on the 
NCRC.  Graduate programs in the sciences and engineering would be a great 
asset to the Counties as well as enhance the pipeline of future workers for 
companies in the region.  Having these programs available would also be 
attractive to the targeted external workforce and in-migrants. 
 
Model Programs 
See previous Southern Virginia Higher Education Center. 
 
Key Project 

Description Action Steps Lead Agency Supporting Agencies 
Evaluate 

establishing 
local graduate 
and doctoral 
programs. 

Conduct survey and feasibility study to establish 
local graduate and doctoral programs in the 
sciences.  

Alliance For 
Tomorrow 

NCRC University Partners, 
Catawba College, Livingstone 
College, Chambers, EDCs 
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Action Area 3: Grow Continuing Education and Lifelong 
Learning Programs 
Establish Cabarrus and Rowan Counties as communities that embrace lifelong 
learning and cultivate a culture that places a high value on education. 
 
“Transportation and information is needed.  “People don’t know what they don’t know.”  Get educational opportunity 
information out to those who do not receive the local newspaper, media outlets need to spread the message.” 
 
“… need to develop programs focused on children and parents, which implant in their minds the need and desire for 
lifelong education and training. All institutions must adopt the “mantra” as well as business and industry.” 
 
“Business, industry, and government must “preach” the news of the value of higher education.” 

 
 Objective 1: Expand and Enhance Adult Education and Job Training 

Programs.  Increase access to adult education and job training programs by 
residents to advance and increase their education and skills. 
 

“Need more viable community locations. Those populations have significant transportation and childcare issues. Proximity of 
classes to home and work is important.” 
 
“Publicity about what exists (is) lacking. Negative connotations /perceptions exist.” 
 
“More programs for parents offered at their child’s school or churches – places where they are comfortable.” 

 
As stated by numerous individuals that participated in focus groups and 
interviews, workers today have to have a high school diploma or a GED to be 
considered for employment.  As identified in the SWOT Analysis, K-12 Assessment 
and Regional Workforce Assessment, 16 percent of Cabarrus and 23 percent of 
Rowan Counties’ residents do not have a high school diploma, which is higher 
than the percentages in all of the comparison communities.  The Key Projects 
initiate a concerted effort that must be made to increase the number of adults 
with a high school diploma or GED to truly transform the community into one of 
lifelong learners.  Expansion of the service offerings of the R3 Center, JobLink, 
Hispanic Learning Center, and other adult education/job training programs, with 
the strong support of the Centralina Workforce Development Board (WDB), will 
be critical to the success of this objective. The Model Programs demonstrate that 
with firm commitment and support success can be achieved. 
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Model Programs 

 
 

Model Program: Family Technology Resource Center - Dekalb County, GA 
The Mission of the Family Technology Resource Center is to:  
o Keep Children Safe 
o Support School Success  
o Help Working Families  

Since 1996, the FTRC has implemented this mission by leveraging local, regional and 
federal resources as well as hundreds of community partnerships. The FTRC model of 
after school programming has received national recognition and acclaim. Twenty-four 
DeKalb County, Georgia locations, eight Georgia satellite sites and numerous sites in 
other states have implemented the FTRC concept.  

The success of each FTRC is directly correlated to the ability of that site to support the 
needs of its community. FTRCs typically provide up to twenty-four hours of 
programming per week before and after the traditional school day hours. FTRCs are 
usually located in school buildings and are able to leverage hardware, software and 
facilities that have already been funded by that community.  

The FTRC achievements are numerous and diverse. Key highlights include:  
• More than 10,000 families participate in FTRC programs each year.  
• Summer Extravaganza, a partnership with Georgia Tech, has provided unique 

professional development experiences for more than 500 elementary science 
and mathematics teachers and provided life-changing hands-on experiences 
for more than 1,200 students in dynamic, real-world settings.  

• Thousands of unemployed and under-employed adults have improved their 
employment circumstances through the FTRC.  

• More than 1,200,000 volunteer hours have been pledged to support 
community education as form of payment for attending FTRC classes.  

• FTRCs deliver GED preparation education that has culminated in thousands 
of its students receiving GED certification.  

 
Source: Family Technology Resource Center. 23 July 2008. <http://www.ftrc.org>  
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Model Programs:  GED on TV – Indiana 
As an initiative of the Indiana Learn at Home program, GED on TV was created to 
give adults who lack the time, transportation, childcare options, and other resources to 
attend GED courses the opportunity to complete their GED training at home. The 
program is funded by the Indiana legislature through the Indiana Department of 
Education’s Division of Adult Education. 
 
Learners may call a toll-free phone number to enroll. The $45 fee covers a pre-test, 
three workbooks, a calculator, a post-test, and a voucher to take the GED test at any 
Indiana testing site. Testing locations in the state are permitted to charge up to $60 to 
administer the test, so the $45 GED on TV fee is highly cost effective.  
 
The state public television station broadcasts the GED Connection series at least twice 
weekly to cover the subjects on the test – reading, social studies, science, writing, and 
math. To motivate and encourage learners who must study independently, GED on 
TV staff call participants biweekly to ask about their progress and offer additional help. 
A toll-free GED helpline is also available. Participants can gain additional practice 
from online lesson modules, but data shows that only 40 percent of GED on TV 
learners have access to the internet at their homes.  
 
Those who do not complete the test receive periodic letters reminding them that they 
may try again and re-enroll in the program for free and receive a free test voucher. The 
program also recently started a Pre-GED Connection series for those who read at sixth 
and eighth grade level and need additional practice before starting the GED on TV 
curriculum. Adults who pretest below the sixth grade level are referred to classroom-
based programs and refunded their enrollment fee. 
 
More than 7,600 adults from 90 of Indiana’s 92 counties have earned their GED 
through GED on TV since its statewide launch in 1990. The average last grade 
completed is tenth grade and the ages of participants range from 16 to 92 years old. In 
GED on TV’s nearly 20 years, the age of enrollees has decreased – in its first decade, 
the median age was 35; by 2006 it was 26. 

 
Sources: Robertson, Molly K. The GED via TV. National Center for the Study of Adult Learning and Literacy. November 2006. 

<http://www.ncsall.net/?id=1154>. 
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Model Program: CLM Workforce Connection – Ocala, Florida 
CLM Workforce Connection is the local, business-led organization that plans and 
coordinates quality employment and training services for businesses and individual 
career seekers in Citrus, Levy and Marion counties of Florida.  The WIB shared 
planning and funding resources with several organizations, including the 
Citrus/Levy/Marion Works Program, Ocala/Marion County Economic 
Development Corporation, Marion County Public School Adult and Technical 
Education Center, and Central Florida Community College (CFCC) to create the 
Enterprise Center.  The Center serves as a one-stop location that brings local 
organizations together to support educational, economic and workforce 
development.  This collaboration has been lauded by the National Association of 
Workforce Boards as one of the most successful examples of a partnership between 
public and private entities in the nation.  
 
The Enterprise Center, which opened in January 2004, has already completed 
numerous projects.  It has conducted a business retention and expansion study with 
local businesses; created the Information Technology Leadership Council to support 
IT recruitment and retention in the area; conducted in-depth job growth studies to 
direct the curriculum and development of the community college technical 
programs; and created a program to teach technical and leadership training to 
CFCC students.  In addition, the Center has helped to form the Health Care 
Leadership Council to support non-traditional training to remedy the critical 
nursing shortage in the area, and created the Community Alliance for Results in 
Education (CARE) to raise resources and funding for local educational 
improvements and for the recruitment of teachers.   
 
CLM Workforce Connection is strategically aligned with economic development and 
educational partners to meet the needs of its business community. Business 
services include skills upgrade training, professional and technical recruitment, 
financial incentives and job fairs. 
 

Source: CLM Workforce Connection. 02 September 2008. <http://www.clmworkforce.com/default.asp> 
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Key Projects 
Description Action Steps Lead Agency Supporting Agencies 

Expand access 
to adult learning 

programs. 

Assess, select, and establish ABE, GED, ESL on 
TV programs. 

RCCC 

Centralina WDB, JobLink, 
WXIA/42, Local Access 
Stations, Local Cable 

Operator 

Assist local agencies in enhancing and 
expanding adult education programs 
throughout the Counties by establishing Family 
Technology Resource Centers. Alliance for Tomorrow 

RCCC, Barber Scotia College, 
Centralina WDB, JobLink, 

Cabarrus & Rowan Literacy 
Councils, RSS, CCS, KCS, 

Churches, Public Agencies, 
etc. 

    

Expand career 
preparation and 

job training 
programs. 

Establish pre-employment training programs 
financially supported by local employers.  

Alliance for Tomorrow 
RCCC, Chambers, Rowan 

Business Alliance, Industry 
Councils, Centralina WDB, 
JobLink, Local Businesses 

Assist agencies in enhancing and expanding job 
training and employment assistance programs. 

Alliance for Tomorrow 
Chambers, EDCs, Industry 

Councils, Local Governments, 
Centralina WDB, JobLink, 

RCCC, etc. 
Increase the number of eligible adults 
participating in Career Readiness Certificate 
and other job training programs. RCCC 

Alliance for Tomorrow, 
Chambers, EDCs, Rowan 

Business Alliance, Industry 
Councils, Centralina WDB, 

JobLink 
Support programs that provide adult 
education, job training, and career assistance 
after hours in schools. Alliance for Tomorrow 

RCCC, RSS, CCS, KCS, 
Chambers, Rowan Business 
Alliance, Industry Councils, 

Centralina WDB, JobLink 
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 Objective 2: Increase the Value of Education.  Develop programs to raise 
awareness of the benefits of education for adults, youth, and the business 
community in order to increase the value of educational achievement. 

 
“This is the biggest problem we have (by far) and is the most difficult to address. All the “programs” in the 
world won’t matter if residents don’t learn to value education.” 
 
“We need to highlight success of citizens in the region who are proponents of lifelong learning. These need to 
be people with all levels of higher ed, including community college degrees and diplomas – not just bachelor’s, 
master’s, and doctoral degrees.” 
 
“Must target parents; also need to look at the conservative senior citizen populations to help them understand 
how the education of younger generations is critical for them – somehow combat the notion that their tax 
dollars should not support education.” 

 
As highlighted throughout the Assessments and community input, there is a need 
to raise the value of education in both Counties.  The manufacturing history of 
both counties has contributed to this problem, as many individuals were able to 
begin work at the age of 16.  In the past, advancing one’s education was not 
necessary to have a comfortable life.  Also, at that time those who pursued higher 
education were often viewed as aloof and were derided by those within their 
families and the community at large. 
 
As times have changed, those attitudes have persevered despite the closing of the 
textile, tobacco and other facilities.  Those in generational poverty have adopted 
this attitude.  However, if both Counties are to participate in the once-in-a-
lifetime opportunity that is before them, strong initiatives must be put in place to 
challenge and change those attitudes.  Habitat for Humanity’s new Bridges Out 
of Poverty program will be a key component in meeting this objective.  A 
community of lifelong learners creates a strong workforce and is highly attractive 
to those looking to locate either their families or their business in either County. 
 
Creating the culture change that increases the value of education takes 
generations.  The Key Projects offer no quick fix solutions.  It will take a long-
term commitment from all segments of the Counties to create the cultural 
change that raises the value of education throughout the region. 
 
Model Programs 
See previous Family Technology Resource Center 
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Key Projects 
Description Action Steps Lead Agency Supporting Agencies 

Develop public 
relations 

campaign. 

Develop a multi-media public relations 
campaign for the public that highlights success 
stories of local people overcoming challenging 
situations increasing their education and 
entering new careers. 

Alliance for Tomorrow 

Chambers, EDCs, Rowan 
Business Alliance, Industry 
Councils, Centralina WDB, 

JobLink, Local Governments 

Develop a local Lifelong Learning outreach 
campaign targeted at residents, schools, faith-
based, community-based, and social services 
organizations. 

Alliance for Tomorrow 

Chambers, EDCs, Rowan 
Business Alliance, Industry 
Councils, Centralina WDB, 

Habitat for Humanity, 
JobLink, Churches, CIS, etc. 

    

Develop 
comprehensive 

outreach 
program. 

Implement the Campaign for Life Long 
Learning in Centralina in the Counties. 

Centralina WDB 

Alliance For Tomorrow, 
Chambers, EDC, Industry 
Councils, Rowan Business 
Alliance, JobLink, RCCC 

Provide workshops to area businesses on 
benefits of programs such as CRC, job training 
and other programs offered locally. 

Centralina WDB 
Chambers, EDCs, Industry 
Councils, Rowan Business 
Alliance, JobLink, RCCC 

 
 
 
By successfully implementing the Action Plan’s goals, objectives, key projects, and 
action steps, Cabarrus and Rowan Counties will be headed in the right direction of 
creating a highly competitive 21st Century workforce.  Local companies will have 
access to individuals that will help them grow and be successful.  Moreover, the local 
economy will have a strong foundation of educated and skilled residents that live and 
work within them.  The Education and Workforce Development Action Plan provides the 
framework for both counties to maximize the once in a lifetime opportunity that is 
before them. 
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IMPLEMENTATION 

I. The “Keeper of the Goals”  
Above all, effective plan implementation will be contingent on an overarching 
coordinating body serving as the “keeper” of these Goal areas.  The coordinating body 
must have enough influence to ensure that the implementation of the strategy 
progresses according to Cabarrus and Rowan Counties’ comprehensive goals and 
objectives for education and workforce development.  The “keeper of the Goals” will 
be an entity, free from any perceived local “baggage” resulting from prior actions, 
perceived slights, or past conflicts-of-interest. 
 

“I believe the school system, parents and business community is very interested in improving the level of education 
and career opportunities available for the county; I just believe they need to be more "aggressive" in their 
investigation and adoption of these programs and concepts.” 
 
“Combine forces with Cabarrus, Kannapolis, and Rowan schools on grants money.” 

 
The Alliance for Tomorrow is an ideal entity in cooperation with members of the 
Steering Committee to coordinate the early-stage implementation of the plan.  The 
Alliance and Steering Committee with additional key appointees can represent a good 
cross-section of the Cabarrus and Rowan Counties public, private, civic, business, 
and educational communities. 
 
The Alliance, having worked on the Tax Increment Financing (TIF) district in 
Kannapolis, is aware of all the impacts of the NCRC and has a perspective on the 
region’s core issues, priorities, and the consensus needed to arrive at strategic goals 
and objectives that another existing or new group could not share.  There must be a 
commitment from the entire Steering Committee to help SELL the Action Plan. 

II. Organizational Structure 
The Alliance’s mission will be amended to implement this Action Plan.  As an 
existing local 501(c)(3) it will be used to implement the Action Plan.  Several Steering 
Committee members will be asked to serve on the Board of Directors of the Alliance 
for Tomorrow.  Operational funds for the entity would come from all the entities on 
the Board and other local sources. 
 
The Alliance will need complete support and cooperation from the public sector and 
educational institutions.  Market Street’s view is that the Alliance’s primary role will 
include communication, coordination, fundraising, grant writing, community 
relations, advocacy, and leadership.  An initial professional staff of two will be 
required to begin its program of work.  A smaller Executive Committee of the Board 
would select an Executive Director and grants manager.   
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The funding cycle for the Foundation will be 5 years.  Market Street estimates year 1 
operating cost (assuming free office space and support) at approximately $150,000 
for two staff members’ salary and benefits. 
 
To successfully transform education and workforce development in the Counties 
historical turf battles must be put aside.  There is plenty to do for all who want to 
implement the Action Plan.  However, existing capacity cannot get this job done.   
 
Model Organization 

 

Model Organization: Wake Education Partnership – Raleigh, NC 
The Wake Education Partnership unites resources for educational excellence in the public 
schools of Wake County. Wake County is a community that places excellence in public 
education as a top priority and whose citizens expect every child to graduate on time prepared 
for the future.  
 
Core Values: 
o Public education is fundamental to sustaining a democratic society and a strong 

economy. 
o Every child deserves an excellent public education. 
o A diversity of voices and perspectives is essential in meaningful conversation about 

public education.  
o Well-supported, well-trained professional educators are essential to achieving excellence 

in public education.  
o Constant improvement requires constant change. 
o Well-informed, involved citizens help create and sustain excellence in public education. 
o A strong, broadly supported Wake Education Partnership has an important role to play in 

ensuring a high level of public engagement with the community’s public schools. 
 
Wake Education Partnership's work is made possible each year by investments from 
corporations and individuals who understand that public education is central to a vibrant and 
healthy community. 
 

Source: Wake Education Partnership. 07 July 2008. <http://www.wakeedpartnership.org/about/index.htm> 
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III. Funding 
Funding for the Education and Workforce Development Action Plan must combine 
funds from public, private, and non-traditional sources.  Public funding as well as 
non-traditional sources of funding, such as private donations, grants from 
foundations, corporate gifts, and other sources are absolutely necessary for the 
Counties to successfully achieve the goals established in this Action Plan.   
 
Market Street has identified traditional and non-traditional sources to be approached 
to provide new funding necessary to carry out the Action Plan implementation.  The 
following tables reflect a minimum list of sources that should be considered 
immediately for new and supplemental funding. 
 
A list of North Carolina based non-traditional funding sources is as follows: 
 
1. North Carolina Private Foundations 
Foundation for the 
Carolinas 

Helping individuals, families, non-profits, and corporations make a positive impact on their 
communities.  Headquartered in Charlotte, NC. 

C.D. Spangler 
Foundation 

Former president of UNC.  Provides support to educational programs in North Carolina. 

The Leon Levine 
Foundation 

Family Dollar founder.  When deciding what causes to support, he and his wife look at what 
they think would be most beneficial to the community and the state. 

North Carolina 
Restaurant and 
Lodging Association 

Grants support student, program, or faculty development in culinary or hospitality education.  

Golden LEAF 
Foundation 

The Golden LEAF Foundation was created to administer one-half of North Carolina's share of 
the master settlement agreement with cigarette manufacturers. The Foundation works to 
promote the social welfare of economically distressed or tobacco-dependent regions of North 
Carolina through projects with the most potential for long-term economic strength. The 
grants are focused in the areas of agriculture, job creation and retention, and workforce 
preparedness. 

The Wachovia 
Foundation 

With the mission to provide strong and vibrant communities, improve quality of life, and make 
a difference in neighborhoods and the workforce, the Wachovia Foundation provides grants to 
organization in the primary focus areas of education and community development.  

Z. Smith Reynolds 
Foundation 

The Foundation desires to support organizations, programs, and projects that accomplish 
progressive policy change and/or systemic reform, especially those that have multi-county or 
statewide impact in the focus areas of community economic development, environment, 
democracy and civic engagement, pre-collegiate education, or social justice and equity.  

North Carolina 
GlaxoSmithKline 
Foundation 

NC GSK Foundation supports science, health, and education programs in North Carolina that 
help meet the educational needs of today's society and future generations. 

Jeanette Rankin 
Foundation 

JRF awards scholarships to low-income women, ages 35 and older, for college educations. 

North Carolina 
Biotechnology Center 
BioWork Course Grant 

The North Carolina Biotechnology Center offers grants for the basic training for entry-level 
process technicians in the pharmaceutical, chemical, and bioprocess manufacturing 
industries for any NC community college. 

North Carolina 
Biotechnology Center 
Education 
Enhancement Grant 

Education Enhancement Grants assist with the development of activities, programs, 
resources, and personnel necessary to enhance biotechnology education and work force 
training for NC non-profit organizations, including K-12 schools, school systems, and 
community colleges.  
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NC Biotechnology 
Center 

Biotechnology education and training at the K-12 level may receive grants. 

Kenan Fellows for 
Curriculum and 
Leadership 
Development 

The Kenan Fellows program at NC State University provides professional development and 
leadership opportunities for the most effective K-12 teachers outside of the Triangle Region. 

Dropout Prevention 
Grant 

Funded by the North Carolina General Assembly, the grants are used for innovative programs 
and initiatives that target students at risk for dropping out of school. 

North Carolina Civic 
Education Consortium 
Small Grants Program 

With support from the Z. Smith Reynolds Foundation, grants are given for innovative, 
collaborative civic education projects that develop effective citizenship among North 
Carolina’s children and youth. 

Ezra Jack Keats 
Public School and 
Public Library 
Minigrant 

Grants for creative programs in public school and public libraries. 

DonorsChoose.org 
and Progress Energy 

Progress Energy is funding hands-on energy projects in energy conservation, alternative 
energy, energy education, and sustainability in NC classrooms. 

 
2. North Carolina 
The Tobacco Trust 
Fund Commission 

The Commission assists persons engaged in tobacco-related businesses and individuals displaced 
from tobacco-related employment in the State due to the adverse effects of the Master 
Settlement Agreement with the tobacco companies.  

State Energy 
Office 

Low interest loans, secured by bank letter of credit (non-applicable for local governments and 
school systems), for eligible energy conservation measures for local government units, 
community colleges, K-12 school systems, and nonprofit organizations. 

Department of 
Public Instruction 

Issues grants from numerous federally funded programs such as 21st Century Community 
Learning Centers and Gear Up 

Historic 
Preservation 
Office 

In some years, the North Carolina General Assembly has made funds for preservation projects 
available to local governments and nonprofit groups through one-time discretionary 
appropriations. The primary focus of state grants has been restorations of historic buildings 
owned by local governments and local non-profit organizations. 
 

 
3. Cabarrus and Rowan Corporate & Foundation Giving 
Duke Energy 
Foundation 

Three focus areas: Environment and Energy Efficiency, Economic Development (which includes 
skill development/retraining, Pre-K to 12 education focused on math, science, and technology, 
and higher education) and Community Vitality (which includes community leadership 
development/capacity building). 

Touchstone Energy 
Cooperatives 

UnionPower & EnergyUnited invest in programs that support educational and community 
improvement projects in the communities they serve. 

Food Lion Charitable 
Foundation 

Preference for funding is given to organizations or programs that involve Food Lion associates 
and are located in Food Lion's marketing territory. The Foundation considers requests from 
organizations that support primary and secondary education. 

Windstream (Alltel) Is active in all of Alltel communities by supporting K-12 education and community-based 
programs.  

Philip Morris (Altria) Altria Group and its companies help build leading communities through civic engagement and 
close partnerships with non-profit organizations that help us understand the concerns and 
needs of our communities. 

Lowe’s The Charitable and Educational Foundation contributes to grassroots community projects 
through employee volunteerism and financial contributions. The Foundation’s philanthropic 
focuses include K-12 public education and community improvement. 

Wal-Mart Foundation Strives to improve the quality of life for associates, customers and communities through 
financial contributions, in-kind donations and volunteerism, especially in education. 

Time Warner Cable The Time Warner Cable Community Grant must be used for  materials, supplies, or equipment 
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for specific programs or projects. 
The Cannon 
Foundation, Inc. 

Principal grant fields have been healthcare, primarily in the local area, and education, 
especially independent liberal arts colleges in the Piedmont and Western regions of the state. 
  

Charles A. Cannon 
Charitable Trusts 

A sibling grant-making organization to the Cannon Foundation.   

Cabarrus County 
Community 
Foundation 

A permanent endowment established in 1989 by local leaders to benefit a broad range of 
charitable purposes. 

Salisbury Community 
Foundation 

Grants from the unrestricted fund are limited to projects that will benefit the town of 
Salisbury and the Rowan County area of North Carolina.  

United Way of 
Central Carolinas 

The Community Care Fund - undesignated donor dollars distributed by volunteers – provides 
grants to community organizations that provide services to the areas youth.  

Dale Earnhardt 
Foundation 

The Foundation sustains Dale’s lifelong commitment to education, children, and environment 
and wildlife protection though charitable grants.  

 
4. Cabarrus and Rowan Individual Foundations & Trusts 

Cabarrus Rowan 
GW Carver Foundation Blanche & Julian Robertson Foundation 

Mitchell W. Watts Family Foundation Margaret C. Woodson Foundation 
Whelchel-Holmes Foundation J F Hurley Foundation 

Kyle Busch Foundation Hurley-Trammel Foundation 
Ben Mynatt Childrens Foundation The Wilson L Smith Family Foundation 

George Muller Foundation Lerner Family Foundation 
Chester McGlockton Foundation Goodman Foundation 

Hartsell Family Foundation Johnson Foundation 
TW Anderson Educational Advancement Foundation Brady Foundation 

J H & Janet Fields Family Private Foundation Joe L and Hester M Sims Family Foundation 
Action Performance Charitable Foundation The@Mona Lisa and Lee Wallace Foundation 
The Stephen D. Falkenberry Jr. Foundation The Hedrick Family Foundation 

LT Eddie Kitchen Jr. Foundation Ketner Foundation 
Miriam and Robert Hayes charitable Trust Buck Hurley Charitable Foundation 

Hayes Family Charitable Trust Selleck Foundation 
Jack Foard Memorial Scholarship Trust Miles J Smith Family Foundation 

Source: GuideStar 

 
A list of national non-traditional grant making organizations, corporate giving, and 
federal programs are as follows: 
 
5. National Corporate Foundation/Giving 
AT&T Aspire A $100 million initiative that will address high school success and college and workforce 

readiness. 
The AMD Foundation Foundation assets are specifically invested in Science, Technology, Engineering, and Math 

(STEM) Education - programs that inspire and facilitate math and science learning for current 
and future generations.  Also has AMD Changing the Game - an initiative designed to help 
youth harness the power of digital games while learning critical education and life skills. 

Dell Corporation Through effective and strategic community partnerships, Dell Literate Communities Grant 
program supports educational and literacy services programs that address the critical and 
most basic educational needs. 

Hewlett Packard Hewlett Packard’s U.S. grant programs support K-12 schools, non-profits and institutions of 
higher learning. 
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Hewlett Packard 
Technology for 
Teaching Grant 
Initiative 

The HP Technology for Teaching Grant Initiative is designed to support the innovative use of 
mobile technology in K-16 education, and to help identify K-12 public schools and two- and 
four-year colleges and universities that HP might support with future grants.  

Toshiba America 
Grants for Enhancing 
Math and Science 
Education 

Toshiba America Foundation contributes to the quality of innovative science and mathematics 
education in the United States.  

Best Buy Teach 
Award 

The program recognizes creative uses of interactive technology to learn standards-based 
curricula in K-12 classrooms.  

American Honda 
Foundation 

Programs that benefit youth and scientific education in K-12 schools, colleges, universities, 
trade schools, and others. 

ADC Foundation The ADC Foundation, an arm of ADC Telecommunications, Inc., makes direct grants to two 
strategic focus areas: mathematics and science education and non-profit access to 
technology. 

Dominion Educational 
Partnership 

The Dominion Foundation accepts grant applications that encourage the development of new 
K-12 programs to strengthen math and science education through the study of energy or the 
environment. 

3M Foundation The 3M Foundation's giving invests in teachers and opportunities that introduce new methods 
of learning math, science, and economics into K-12 classrooms. 

Verizon Foundation Organizations must actively support programs that address education, literacy, domestic 
violence prevention, or technology for healthcare and healthcare accessibility. 

Staples Foundation The mission of Staples Foundation for Learning is to provide funding to programs that support 
or provide job skills and/or education for all people, with a special emphasis on disadvantaged 
youth. 

Samsung Hope for 
Education 

In the past four years, through a partnership with Microsoft Corporation, the Hope for 
Education program has provided more than $7 million in Samsung technology and software to 
K-12 schools in the United States. This year the program has added another partner, DIRECTV, 
Inc., who will provide cash grants and educational television programming packages to the 
winning schools. 

Outdoor Classroom 
Grant Program 

The program only considers outdoor classroom proposals. All K-12 public schools in the United 
States (excluding Puerto Rico) are welcome to apply. 

 
 
 
6. National Private Foundations 
William & Melinda 
Gates Foundation 

The foundation's goal is for all students—regardless of race or family income—to graduate from 
high school prepared to succeed in college, career, and life.  

Lumina Foundation The Lumina Foundation seeks to fund projects, research, or other efforts that increase 
awareness of the benefits of higher education, improved student access to and preparedness 
for college, improved student success in college, and increased productivity across the higher 
education system. The median grant is $250,000 with an average duration of three years. 

National Education 
Association 
Foundation 

The NEA offers grants through the Learning and Leadership Grants, Student Achievement 
Grants, and Closing the Achievement Grants.  

William & Flora 
Hewlett Foundation 

Grants in the Education Program promote long-term institutional or field development, reform, 
or knowledge creation in three priority areas: improving achievement, improving educational 
outcomes, and open educational resources. 

Robert Wood 
Johnson Foundation 

Invests in preparing health professionals for leadership, enhancing the skills of frontline health 
workers, encouraging youth to pursue health careers, and boosting the diversity of people 
working in health care. 

The Kaufman 
Foundation 

Supports initiatives in entrepreneurship and education. While an individual grant may focus on 
a narrow field, initiatives are larger enterprises that support a wider field of interest. 

The Kresge Education work is rooted in a desire to address systematic and pervasive inequities. Supports 
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Foundation organizations and institutions working to address the critical challenges brought about by the 
global economy and the issues associated with educating a workforce capable of competing 
successfully in this economy. Kresge’s top priorities are creating opportunity/access, 
diversity, environmental conservation and community impact. 

Louis Calder 
Foundation 

Promotes the educational and scholastic development of children and youth by improving 
academic content at charter and parochial schools and at community-based organizations. 

 
7. U.S. Department or Agency 
U.S. Department of 
Education 

Arts in Education 
Child Care Access Means Parents in School Program  
Foundations for Learning Grants 
Improving Literacy Through School Libraries 
Magnet School Assistance 
Mentoring Grants 
National Security Language Initiative 
Partnerships in Character Education Project Program 
Qualified Zone Academy Bonds 
Striving Readers 
Star Schools Program 
Teacher Quality Enhancement Grants - Partnership Grants 
Talent Search Program  
Upward Bound Math-Science 

U.S. Department of Labor Technology Based Learning Initiative 
Community Based Job Training 
Youthbuild 

U.S. Department of 
Justice 

Strengthening Youth Mentoring through Community Partnerships 
Latino Youth Mentoring Program 

U.S. Housing and Urban 
Development  

Community Development Block Grant (construction projects) 
Section 108 Loan Guarantee Program (construction projects) 

U.S. Department of 
Health & Human Services 

Child Care and Development Block Grant  
Community Services Block Grant 
Job Opportunities for Low Income Individuals 
Compassion Capital Fund 
Community Health Centers 

Corporation for National 
and Community Service 

School and Community-Based Programs 
Higher Education 

Economic Development 
Administration 

Public Works and Economic Development Initiative 

National Trust for 
Historic Preservation 

Preservation Fund (construction projects) 
Community Investment Corporation (construction projects) 

Appalachian Regional 
Commission  

ARC funds projects that develop, support, or expand Pre-K to 14 education and training 
programs. Eligible activities include teacher and administrator training; material, 
equipment, and computer purchases; building renovations; and start-up operational costs 
for new programs. 

U.S. House of 
Representatives 

21st Century Green High-Performing Public School Facilities Act (new, awaiting U.S. 
Senate vote). 
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There are well over 90 traditional and non-traditional sources of funding to support 
the Education and Workforce Development Action Plan.  The key benefits of the Action 
Plan to many potential grant makers are that it demonstrates collaboration, 
consensus, innovation, and replication potential, which is very attractive to all 
funding organizations.  It also creates a winning opportunity to leverage public 
dollars to obtain private matching investments in local projects.  This unique 
opportunity should be sold to all potential funders as a “one of a kind” opportunity.  
There is no higher priority than sorting out and requesting new funding from these 
and other sources.  
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IV. Year 1 Implementation Plan 
Key Project Benchmark Timeframe Measure 

Amend Alliance for 
Tomorrow's mission. 

Add key board members, start 
search for Executive Director, and 
obtain Year 1 and 2 funds. 

Month 1 - 3 
Adoption of program of work, funds secured, 

and selection of Executive Director. 

    

Action Area 1: Transform Pre-K-12 Education   
Objective 1: Increase Parent and Community Commitment to Public Education.  

Key Projects Benchmark Timeframe Measure 

Educate and engage 
parents. 
 

Create Parent Universities. 
Month 3 - 12 

Agreements from school systems and 
partners with schedule and submittal of 

grant applications. 
Create bi-annual parent recognition 
programs. 

Establishment of parent recognition program 
schedule and funding commitments. 

Increase community 
involvement  and 
improve 
communications. 

Schedule bi-annual information 
forums. 

Month 3 - 12 
Establishment of bi-annual forum schedule. 

Form council on educational 
excellence standards. 

Convene first meeting. 

    
Objective 2: Enhance and Expand Early Childhood and Pre-K Programs.  

Expand access to early 
childhood learning 
programs. 

Start analysis of existing early 
childhood learning facilities. 

Month 3 - 12 
Delivery of reports and access plan, and 

submittal of grant applications. 
Start capacity analysis full access 
for every child ages 6 months - 5. 

Prepare plan for comprehensive 
access. 

Increase the quality of 
early childhood learning 
programs. 

Initiate development of policies on 
certification. 

Month 3 - 12 
Adoption of policies by local governments 

and receipt of NAEYC Accreditation by RCCC. Pursue national accreditation for 
associate degree program. 

    
Objective 3: Establish Intelligent/21st Century K-12 Classrooms in Every School. 

Increase technology 
access and usability. 

Initiate discussion on MoU and joint 
technology purchasing agreements.  

Month 3 - 6 
Finalize MOU, technology needs, and 

submittal of technology grant applications. 
Assess schools to identify needed 
improvements and upgrades. 

Month 3 - 9 Delivery of report. 

    
Objective 4: Revitalize and Upgrade K-12 Facilities.   

Improve the quality of 
facilities. 

Initiate development of green 
policies for school facilities. 

Month 3 - 12 Adoption of policies by local governments. 

Create fund for conferences related 
to school facilities. 

Month 9 - 12 
Administrators attend conferences and 

workshops and list of NRHP eligible facilities 
delivered. Prepare list of National Register of 

Historic Places eligible schools. 
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Year 1 Implementation Plan (cont.) 
 

Key Project Benchmark Timeframe Measure 
Objective 5: Establish 21st Century School Trough Modern Curricula and Programs. 
Develop agreements on 
K-12 curricula and 
programs. 

Initiate discussion on MoU to 
establish joint programs.  

Month 3 - 9 
Finalize MOU and submittal of grant 

applications. 

Establish career 
academies and magnet 
programs. 

Initiate discussions on career 
academies and magnet programs. 

Month 3 - 12 
Delivery of academy and magnet roll-out 

plan. 

Increase career 
awareness and at risk 
student programming. 

Start plan for career counselors. Month 6 - 9 Delivery of plan. 

Strengthen transition 
programs for students. 

Create application assistance 
volunteer program. 

Month 9 - 12 
Convene first meeting of volunteers and 

partners. 

Increase student 
achievement and 
support programming. 

Start analysis of alternative 
programs for high risk youth 

Month 9 - 12 
Delivery of report, selection of programs, 

and submittal of grant applications 

    
Objective 6: Improve Pre-K-12 Administrator and Educator Professional Development, Recruitment and Retention. 

Establish innovative 
recruitment programs. 

Contact potential partners for 
comprehensive benefit/incentive 
packages. 

Month 9 - 12 Convene first meeting of partnerships. 

Increase professional 
development 
opportunities. 

Coordinate and organize 
faculty/staff recognition programs. 

Month 6 - 9 
Recognition program schedule and funding 

commitments. 

    
Objective 7: Expand and Increase After and Summer School Programming.  
Develop high quality, 
accessible afterschool 
and summer 
programming. 

Form After-school Alliance. 
Month 6 - 12 

Convene first meeting of Alliance and 
partnership. 

Form Youth/Adult partnership  

    

Action Area 2: Expand Opportunities in Higher Education  
Objective 1: Expand and Enhance Certificate, Diploma, and Two-Year Program Capacity and Offerings. 
Increase student 
retention and success. 

Start research on programs. 

Month 6 - 12 

Delivery of report, select program, and 
submittal of grant applications. 

Expand access to high 
industry demand 
programs.  

Form industry sector workforce 
councils. 

Convene first meeting of each council. 

    
Objective 2: Expand and Enhance Four-Year Program Capacity and Offerings.  
Enhance and increase 
programs offered on 
local campuses. 

Start analysis of dual degree 
programs. 

Month 9 - 12 Delivery of reports. 
Establish public four-
year university. 

Start feasibility study to establish 
local public four-year university. 

    
Objective 3: Establish Local Graduate and Doctoral Programs.   
Evaluate establishing 
graduate programs in 
Kannapolis. 

Start surveys and feasibility study to 
establish local graduate and doctoral 
programs. 

Month 9 - 12 Delivery of report. 
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Year 1 Implementation Plan (cont.) 
 

Key Project Benchmark Timeframe Measure 
    

Action Area 3: Grow Continuing Education and Lifelong Learning Programs 
Objective 1: Expand and Enhance Adult Education and Job Training. 
Expand access to adult 
learning programs. 

Start assessment of TV based 
programs. 

Month 3 - 9 
Selection of program and submittal of grant 

applications. 

Expand career 
preparation and job 
training programs. 

Begin development of pre-
employment program. 

Month 9 - 12 
Obtain financial commitments and conduct 

1st class. 

    
Objective 2: Increase the Value of Education.   

Develop public 
relations campaign. 

Select and engage service provider 
to develop multi-media public 
relations campaign. Month 9 - 12 

Delivery of PR strategy and development of 
grant applications. 

Develop comprehensive 
outreach program. 

Start implementation of the 
Campaign. 
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MOVING FORWARD 
 
Cabarrus and Rowan Counties have the unique opportunity to radically change and 
remake their future through education and workforce development.  The process of 
creating the Education and Workforce Development Action Plan for the Counties has 
been a comprehensive one, involving the participation of hundreds of local residents, 
business leaders and public officials.  However, the development of the action areas, 
objectives, and action steps is just the first step in the process of creating meaningful 
change in the Counties.  Ultimately, successful education and workforce 
development efforts will result from a coordinated, collaboration-based, unified 
implementation effort. 
 

“… other systems have generally been assisted by communities that well knew how their community fits into the 
overall fabric of American life.  Our community successfully ignored four decades of warnings that textile jobs were 
rapidly disappearing from the American landscape.  Weekly Readers in 1960 elementary schools were talking about it.  
But this community, tragically, was a very insular one, and believed that the forces that influence other communities 
did not apply to this one.  Even now, with the 2003 plant closing wake-up call, the communities’ response has been 
primarily reactive, not proactive.  This task-oriented perspective simply must change.  … an innovative spirit cannot be 
bequeathed as a legacy.  … this community never developed that capability.  People are still looking for some great 
one to come along and solve everything. Well, I have news for you; that's not going to happen.  And that is to this 
community's ultimate advantage, because if the vision of the community is not wiser and better informed than the 
vision of any one man, that community is headed for shipwreck.” 

 
As the sponsors proceed with the implementation of its Action Plan, Cabarrus and 
Rowan County leaders should not lose sight of the urgency of this effort.  Momentum 
for aggressive and progressive change in the Counties needs to be generated to 
change the attitudes that have contributed to the workforce crisis that the Counties 
are facing.  This crisis will not just go away or solve itself.  If not addressed now, it 
will negatively impact Cabarrus and Rowan Counties for at least another generation. 
 
The Action Plan should always be viewed as a total community effort that will pool 
public and private resources to implement the action areas.  This Action Plan cannot 
be implemented by the educational institutions, the public sector, or by business 
alone.  Increased public and private resources will be necessary.  The new entity will 
require a total selfless team effort.  New relationships, new collaborations, fresh 
commitment, and new funding will all be needed to create a bright future for the 
Counties.  The crisis is here.  The time is now. 
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GLOSSARY 
 
21st Century Learning Environment 
In a 21st Century learning environment, all students are able to learn. Project-based 
learning allows students to acquire 21st century skills in the context of real-world 
scenarios, and the integration of technology, video and other media to support 
instruction links students with outside resources and enables teachers to address 
many learning styles at once. 
 
21st Century Skills 
The following skills and knowledge will give students the ability to compete and 
succeed as 21st Century workers, leaders, and citizens. Information and 
communication skills (information and media literacy skills; communication skills)  
o Thinking and problem-solving (critical thinking and systems thinking; problem 

identification, formulation and solution; creativity and intellectual curiosity) 
o Interpersonal and self-direction skills (interpersonal and collaborative skills; self-

direction; accountability and adaptability; social responsibility) 
o Global awareness  
o Financial, economic and business literacy, and developing entrepreneurial skills 

to enhance workplace productivity and career options 
o Civic literacy 
 
Adult Basic Education (ABE) 
Adult Basic Education programs are offer adults classes in basic skills at the 
beginning, intermediate, and secondary levels. ABE may also offer courses and 
training in GED or Adult High School Diploma preparation, English to speakers of 
other languages (ESOL), job search skills, computer literacy, basic literacy, and 
workforce literacy. 
 
At-risk 
A youth is determined to be at risk if he/she is exposed to any number of risk factors 
that could lead to delinquent or risky behaviors. These risk factors may exist in the 
individual him/herself, within the family unit, at school, among peers, or in the 
community.  
 
Career Academy 
The career academy model has three key elements: a small learning community, a 
college preparatory curriculum with a career theme, and partnerships with 
employers, the community, and higher education institutions.2

                                                 
2 Coffee, Joseph N. and Scott Pestridge. OJJDP Fact Sheet: The Career Academy Concept. U.S. Department 
of Justice. May 2001.  
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Career Readiness Certificate 
The Career Readiness Certificate is a national workforce credential. To obtain the 
certificate, one must be tested in three assessment areas – reading for information, 
applied mathematics, and locating information. Scores on the test may fall in three 
ranges of certification: gold, silver, and bronze. The test is based on the WorkKeys job 
skills assessment system and administered by the American College Testing (ACT) 
program.  
 
Cyber Campus 
A cyber campus allows students to take courses online for full school credit. 
 
Customer v. Client 
A customer perspective gives the service provider an impetus to compete to offer and 
deliver the most effective and efficient services by viewing the “customer” as 
someone who actively chooses to buy a product.  The client perspective may connote 
individuals or a community who reach out to the provider for a service or passively 
receiving services, thus decreasing the provider’s incentive to offer competitive 
options.  
 
Distance Learning 
Distance learning is instruction administered to students who are not physically on 
the school campus. Students and teachers communicate through printed materials, 
electronic media, or other forms of technology. A hybrid distance learning program 
may require students to be on site for exams.    
 
Early College 
Early college high school is a bold approach, based on the principle that academic 
rigor, combined with the opportunity to save time and money, is a powerful 
motivator for students to work hard and meet serious intellectual challenges. Early 
college high schools blend high school and college in a rigorous yet supportive 
program, compressing the time it takes to complete a high school diploma and the 
first two years of college. 
 
English as a Second Language (ESL) 
The study or use of English by native speakers of other languages. ESL may also be 
called English for speakers of other languages (ESOL) to denote speakers multiple 
languages, or limited English proficiency (LEP)  
 
Freshman Academy 
A transition program based largely on the research-based, results-oriented smaller 
learning community (SLC) concept. An SLC is essentially a small, autonomous 
school-within-a-school. Research has revealed that SLC’s create a greater sense of 
connectedness and belonging for students as well academic equity. 
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General Education Development (GED) 
The General Education Development (GED) exams certify, when passed, that the 
taker has academic skills on par with the American high school graduate level.  
 
Green School  
A school building or facility that creates a healthy environment that is conducive to 
learning while saving energy, resources and money. 
 
Joint Graduate Program 
An inter-university or inter-departmental degree program wherein two or more 
graduate departments partner to enhance resources and bolster the quality of the 
degree.  
 
Leadership in Energy and Environmental Design (LEED) 
The Leadership in Energy and Environmental Design (LEED) Green Building Rating 
System is a set of standards for environmentally sustainable building design and 
construction developed by the U.S. Green Building Council. Buildings may qualify 
for one of four levels of certification, according to a 69 point scale of prerequisites and 
credits.  
 
Magnet Program  
A magnet program draws students from one or multiple school districts to one 
facility to participate in specialized courses or curricula. Magnet programs may focus 
on technology, math and science, humanities, fine arts, career and technical 
education, or other academic and vocational fields.  
 
Memorandum of Understanding (MOU) 
A memorandum of understanding defines a collaboration between parties through a 
bilateral or multilateral agreement. An MOU is a formal agreement that does not 
imply legal commitment.  
 
Performance Contracting 
Performance contracting, also known as third party financing or contract energy 
management, is a means of raising money for capital and improvement investments 
in increasing energy efficiency that is based on future savings.  
 
Virtual Classroom 
A virtual classroom is a private online space available around the clock for student 
and teacher access to support student learning through class activities, quizzes and 
surveys, calendars and regularly updated information, chat sessions, and work 
modules. The online element contributes to easier tracking and evaluation for the 
instructors.  
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